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ESKA TITLE I EVALUATION REPORTFOR FY 74

Name of the sys6em Chattanooga Public Schools

..-

.Number ((Jnduplicated).otchildren

. c

Preschool 966 . 966*

Early Elementary' -2,808 11_474*

Laeer ElementarY 2,018 1;897*

Special Education 289 289* .-

Dropouts
'Children in private schoOls 61 I' 61*

Number'(Unduplicated) of Teachers in Title I activities: 186 2.01

Number (Unduplicated) of Aides in Title I activities : 89
.

atIn January, 1974, Chattanooga PublicSchooIs Court Order was-implemented,
\ ,
, and schools were paired and clustered.- ThelTwo figures given represent

Title I schools before the court plan was implepented and ths schools

after the charmes were 14,9.cip_
.,7

IN SERVICE f

Number
of.

Days

4NUmber.
ot

Consultants

1 1
2

10'
7

41'

.s

NUmber
of

Teachers

Average
Number
.of'Days

Per

Teacher

Number
A,,of

Aiaes

Average
Number,
.cif Days

Pet
Aide.

-.

Performance.
Olijectives.

27

34
6.81

47 1...Lx4i1 5, 1974 - Aide Inservice

1

, -

.

June 12-21r. ReadinOorkshop

23 .9.52 0 70 Aug. 1-14 - Resource4Teachers Inserv.

328 . .5.47 . "0 0' Aug.,15-23 - Teachers Inservice\

0 0 155 2.80 Aug. 28=-30 - Aide Inservice .

, Aug, 15-16 - Kindergarten Inservice
See Kindergarten

y
'..
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Name of. System chattanooga Public Schools

Nair& Grade"Range Number
of af of

iivity Participants Participants

v.
K-6
K76

g

2.

Etk

NSTRUCTIONAL ACTIVITIES

Number
of

Teachers

tik

Number
-of .

Aides

85.

85

Performance Objectives
for Activities

\ .

See individual objectives for each
as describedin evaluation.

z
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Name of.the System Chattanooga'PUblic Schools

SUPPORTIVE S VICES

3.

Nate of Service

Number of
Students

Number of
Staf Stag Titles Activity-Supported

ent Involvement

alth Sertices

,

.
.

.

4

\

.

-

v

G .

.

.

0

i 4

.

a

.

.

.

o

.

.

.

.

.

. .

4

.

.

%

,

S.

3

4

,

.

.

.

.

.

,

.

1 P.I. Spec. ,

.2 Aides 4,

, .

See answer to Question 10..
.

.

2 Nurses
2 Aides

.

.,

°.
4.

4

.

. .

t

.

..
.

Assisted parents in securing
medical care for students with--
health problems: Assisted in,

implementing:
. .

t

1. Vision-screening
2. Tuberculin testing
3. Dental care for studenrs

eligible for dental Clinide.

.
-

.

.

. r
.

.

.

/
.

,
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PLEA-SE-LIST EACH QUESTIO ON A SEPARATETAGE

1. Did You reach the Performance Objectives (listed*on pages'l & 2) for 'FY 74

. Title I activities. If:noi, state the probable reasons.

:2. What other sources of information aided you in the evaluation of your project?

Describe the_sources and.the results.

3: Haw were children selected 'to participate:in Title I activilies? .

4. Describe theilinstruCtiona .activitieslunded'Under Title I for' FY 74

,

,.. IrJ

ThiS description should in lude specific activities, materials, equipment,

.phrsonnel, consultants, and coordinati ith the regular school program.:

5. ,What was the reason'for using the par cular gpippoii ve 'services specified

on page 3, and in what ways aid the services contribute to the outcome of

A tAe program?

->
. Describe In-Service attivities, Snd state the results of the measureMent

#

'included,in the objectivee for In-Service. If additional evaluation procedures

were.used for In-Service,.lescribe the.results of these-prociaures.

Z7. 'What- ere the charecteristics o? your most euttessful activktiei?

4.

h '
. 3

' i. .8., Were other. Federal Agencies involved in-the Title I Project:, If so, nape
. . ,

,

'them and describe the types of assistance provided by these aiencies..

hschools were involved in t\ is project (see page 1), describe

s

9. If-Private

the services that were provided and the number otprivite schoolchildren

involved in e 'ch activity.
el:



10. How were parents and comMunity involved in the itle I project? Describe-

the various activities in which parents and community members .contributed.

Were mothers of Title I.children employed?

,

U. How did the monitoring system.prbvide feedback to persons involved in the

, project? Describe the effect of-the monitoring'iystem on the Title I project:-

12. How was ipformation regarding the project 4isseminated?,

13. What were some o the problems involved in the operation of youAitle I.

project? How re these problems resolved,-entLhOW Will tflis inforMation

be used 1anning future projects?

14. Ifturf(effect, if any, has T4 I had on your regular'school program?

there been curriculum changes because of Title. I? Char,gee administration

of the regular school program?

44S5. List recommendations that would improve the operation of Title I programs
1

in your.system.

r 8
,



INSTURCTIONS FOR.PAGE 6

1. Please list all scores ky grade 16/els,

411)

2. All Standardized test's used in measuring performance objectives should

011

listeeon this page.

3. if te ts were used that are not rinied in perfOrmance'objectives, Imola

from these tests, should also be listed.

4. TeAs for K-12 ShOuld.belisted.

,3

5. _LE tests were admini tered in which scores are'shown in littera (A, B

C, etc.), entries shou'Id be made on a separate sheet and these res

should be.listed sepirately.for Title I children and non Title I children.

The percent of children at each level C etc.) s ould,be isted

---f4.both groupd. :

6. -Instructions, definitions and.explanations:

Nage of test - List the name of eSch,testUted in,Title I activiti All

.

. \
,

.. .\ ......;

other information should bb listed across the form
_

n line

.w1th the name.

Each grade tested - List eachgrade separately ehat was tested.

-
Area tested - Stp_githe curriculum area (i.e. generalachieveme t, reading,

math, etc.) that the tedt deasnres.

Date.- Enter the date on whiCh the-pretesk was administered.

Exnected gr;ile levtl - Enter the grade .1.esl_at, which the atu enta should
. . ,

. ,

..
'be performing on the.date the teat was administered

--- ,..

, (i.e. 2.3, 3.3, ea*: s,1

. ,

C.



System AverAge - T average.for thetentire school system on thip date.
*

TI -.Title i students ,

. -

N Ust the number of:children tested. It ia extremely imaoreant that this.

number be given.-
J

§cores - List the average score in grade levels) for each grade tested ip each

N
curriculum area.

Non TI Ss in tI schools List the number and average sCores for all non-Titld

studedts Title I sctiools by grade and ,curricuhim

,

area"
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NaMe Of System: .Chattenoogelmblic School Sirstem

Name

of

_ast....11.1tEd..Tested

CAT ,

CAT

GAT

0AT

CAT

CAT

CAT

CAT

0

CAT"'

CAT'

CAT.

CAT

IAT

Oa
IAT

lAT

:a
1AT

lAT

;kT

lit

" ...

Each'
Grade

2

/2

2'

2

: 3

3

3 'Math

3 ,Math

4

4

4

41

5

5

. '5.

5

5

,

fl''

6

6

6 Aath

,

Area

Pretest POSttest

Date
Expected
. Grade

Level

0,

System4

Average

7

'681
,

TI Ss.

2Non 11 Ss
in TI Schools

.

Date

Expected
0rade

Lev 1

3.0

3.0.

: ,3.0

3.0

,

4,0

4.0

4.0

44

.5.0

5.0

5.0

M.

6.0 .

..6:0

.. 6.0

6.0

6.0

7.0

7.0 .

7.0

71)

System

Averoloe

..

:dp

.672'

.. ,

,*

TI: 'Ss

Non 'TI Ss

in TI School!.

li

37

351

35.

30

31

31

321

31'

59

594

594

59:

49:

49

48;

48,

47:

67

67

65

Seores

1.19

1.30
1.23

1.34
, .

1.71

nr92.

1.93,

1.91 .

259
2.69

2.87

2.87

3.20

3.43

3.96

3.56

3.54

,3.54

3.92

4.18

4.06

N

.,

.'''

,.

Scores.

. :

.

.

4/74

4/74

4/74

4/74

4/74

.4/74,

'4/74

4./74,

4/74

4/74

4/74

4/74

4/74

4/74

4/74

4/74

4/74,

4/74

4/74

.4/74:

4/74

N

377

350

352

307

315

,

32

3.9

597

594

594

594

498

498

488

484

478

672

680

656

Sdores

2.49

204
2.16

2.18_

.

2.55,

2.78

2.89

87

3 .0 ,L

3.5

3.06

3.55

.4.03
.

4.01

4.85

4.41

4 34,
( .

4.59

4.86

5.27

5:01

N.

,

,

.

Sceres

-

.

,*

.

12

teed V&

lead Com

Math Com

Math Com

leadiroc

lead dom

Coi

Com

..

lead Vot

Read Com

Math.Com

Math Com

4d Knowl

Reading.

lath Com

lath COM

APS

Read.Voc

Read-Com

lath,COm

Com

10/73

10A3
10/73

10/73

10/73

10/73

10/73

10/73

10/73

10/73

10/73

10/73

101/73

10/73

10/73

10/73

10/73

10/71

10/73

10/73

10/73

2:00

2.06

2.00

2.00

....

3.00 :

3.06
,

3.00

'3.00 .

N

4,00

4.00

'4.00

4:00

,

5,00

5.00

5,00

5.00.,

5.00

6.00A

6.00

6.0p ,

6.00
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NA)2 OS" 3`2ST1 Chattanopga Public'Sclieols

p.

II,STAL,YEAR.ENDING JUNE 30, 19 74 ;

I.

.. 5.

9

imitcate tc iinount'of title I funds expended felt ipstructional acii4it.ies and supportive

A
services.

-

1'

I INSTRUCTIONAL ACTIVITIES -

1

,

.

'.4
ESTIMATED COST OF EACH INSTRUCTIOPA ACTIVITY

. e (ROUNDED TO NEARES1' DOLLAR
.

Public Scheols 7 , Private School
Totaldor

1-6. L 7-12 1-6 - 7-42 tl

k=,1:-......

;:.
4 ' 's, .p_iA

I 2 i ::;e:I.P2ss FAcation .

.

.

31 Cril Firiewen
4! lish-idtnz, ..'

536;829.00 _

.

7,615.00
.

,

_

544 444.01
. ,

nzii.Ctl-c-:. i,ancl!ake Arts

Linzuage. .

7 14_ Kor:,c Ec...:nn.n:i.cs
.

.

8I fustrial Arts
9 Nzenz-llatic3 .

264 408.00 3 751 00 268.159.0(

13 r.usi.-
i

..

,II Fhvs. tt../Rcr.ation-

1...12
Natural Seience

13 1 Zioflial 9ciclnce

,

14 Oth.2r Vocational Education
.

154 ,Spilcial Ar:igities ior
i randicapped,

.

16 Other Instructionsi
f.A.Lti°Jities

1,

801 237-;00 11 366.00 1812.603.01

[103.844.01

.(Specify):

17 TC*-al'Estimated Cost

18 Fr2-K. & K. 103,844.00

(

SUnCRTIVE SnVICES

I 4 .

ESTIMATED COST OF EACH SERVICE ACTIVITY
DED TO NEAREST DOLLAR)p

Public Schoolrj Private Schools *..

Total
, 6 7 12 1-6 17-12

- Att2.ndanae
.

Cl-Ithing
,

3 F:od
cA:i..rInce Ccunseling

.

.....,!4.

i 5 Heal.lh Der!-al
14,873

.

21,.09,8.

I

.

.

35.971.0(
1 6_,......:.alth-edic2a1

I
i......1._9 :ozi.al 'wor;,.

i ,

1
.

rt.? ! 1:ars,17.-ta.:ion
1,150 1,150.0(

F.12-r ..:1.re-lial S-i.::vices ior Handica.p

1 13 t CLi-2.:: SPrvic:::).-(Specify)Comm.Ss
25,444 9c,..444 ly

I-14f Total Estimatetd.Cost for
i efi=vi., ifte:t1.-.°ities

14,873 47,692

S

.

. 62,565.0(

[

GRAND TOTAL (Add lines /1)

18.& 14) f18,717
_

48,929.

.

,

,

.

11,366
.

.

.
979,012.0(

la \



Name of System Chattanooga Public School System

Questiom - 'Dictyou reach the performance objectives for the fiscal.

AN6 , yar 1974 activities? If not, state the probable reasons.

1.
The risults of the analysis of each pe rformanCe objective are

r
presented in the narrative section of thisyreport and indicate that

certain objectives were fully met-, certain objectives were partiallY-

met, and selected objectives were not met. This is .to be expected

since many of the objectives dealt with learning modifications mea-
,

sured by individual performances 6n standardized tests and locally

developed check lists. Current research would indicate that many

gains cannot be measured in the. short-duration Of one year, but are

the products of.an ongoing learniril procesa..

Additionally, the problems associated with.the implementation

'of the Federal Court desegretation order impacted the results of the

objectives. Finally, the continuous examination of readings and mathe-

matics programs in.an attempt to find better Ways of teaching may

affect results.

6 10

14

4
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Name of SysteM Chattanooga Public School System'

-

Qqestian 2. What.other sourCps of information aided you in the eveauar,,

\,

tion of your project? "Describe the sources and results:

11'

In addition te the standaidiied Aelsure.of the California Achieye-.

ment Test and.the-MetrOpolitan Achievement Test; locally developed Self-
.,

Image Performance Scale instruments were administered to public echool /
4

pupils throughout the Title. I target sChools. The Continuous Progress

,

Reading Evaluation Program was the maie4t,evaluative device for grades

1-3'in the public echool system and this measur: was also used in/grades

4-6. The McKeldin Math Evaluation Checklist was'used in grades 1-3.

Standardized achievement measures were given to4,11,particifents in

grades 1-6.

Data we

.

athered from parents.who participated/in the Policy

Advisory Committee (PAC) activities, from program participants including

teachers, aides, curriculum specialists, and central staff members, and

;
'from detailed narAitive reports by the parent involvement specialist

and the Title I nUcses. Additional data were contributed by the Logis-
-;

tics and Fiscal Affairs Office of the system, as well as by personal

interviews with' administrators, teachers., and aides in the total program.

These datastontributed to the overall Title I program and allowed

foy.a breadth of analysis not achieved by using only standardized tests.

11D

15
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.rTed
.Name of System ChattanoogaTublic S.,chool System

Question 3. How were children 'selected to part4 ipate in Title' I

activities?

- is

r-----A detailed explanation-of the selectionprocess- tor Title I

f . ,P,.. .

participants is presented in the oVerall'evaluntion design settOrn.qf
.-,

1!

4,

the narrati,:e report.
III

;,...
.''.4.

is

16
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Nair of System hattanooga Public-School System

Question 4. Describe the inatructional activities funded under Title I
for FY ?3. This description should incl4de specific
activities, materials, equipment, personnel, consultants,

'and-coordination with the regular school program.

$

tlementarY Reading
-

.

. A
Target population, The Title I.reading 1lls imprairpment program

4

was focused on specifieally identiiied participants4n'grades one through
4

siX in 11 tAtget schools, whose reading aohievement was inadequate- (as

deterMined -by the criteria 'described in another section).

Purpose. The basic purpose of the elementary reading Component of

the project was to provide an intensified program of individualized in-

struction in reading skills, based on a continuous progress reading cur-
.

riculum and implemented daily by all classroom teachers in the target

schools.

, .

Rationale The Title.I reading component was based on the follow-

.,

ing assumptions:

1. 'children in the poverty condition who were educationally

,

deprived needed the experience of successful learning in the regular

classroom setting, free from the sense of being stigmatized as failures

who Must be removed'from the social mainstream of class activities with

their peers.

. 2. Their learning problems and needs were distinctive in each

individual; therefore, the instructions needed to be individualized.



14
,

3, Many students who had lived in the poverty condition lacked

,the order andatructure required to help them grasp the relationships
,

-v
-ambng isolated experiences and to build in sepence a mastery Of the

.complex Skills of readihgf-They, therefor' *Jed structure and

quence in their reaing curriculum. ,

. .

.-
4. Learning-sty1s of individuals varied greatly, partiCulatly

I
among the Sisrget,.\gr9up,in whiCh the-incidence of physiOlogioal problems

of vision, hearing, and perception was high; they, therefore, needed,
. .

access io many types Of programs, materials, and Media.

Activipy goals. Activity goals of ihe elementary reading domponent

of the Title I-project were:

l. To provide pretraining and Oft-Isite assistance to teachers by

profeSsion-al staff personnel in diagnosin§ reading skills needs of in-
,

dividual students and prescribing activities appropriate to their,needs.

2. To provide paraprofessional as6istande to techera which would

eXtend their capacitiesjtaplan and, implement individualized compensatory

reading instruction for Title I, students.

3.. To provide a wide variety of reading Materials and learning'

aids carefully seledied and/or prepared for the target grOUP ofatudents.

4. To provide for,the coordinated focus of both local and project

resources on the improvement rteading skilla-Of educationally deprived

students in the target schools..
_ .

5. To provide continuing aesessment of the progress of individual

students n relation to the processes applied in program implementation''

and continuing refinements of those.processes.

A



or,

#

6. To'expand the'knowledge and expertise of professional personnel

at all levels in the Systematic provisfon ok suctessful reading'improve'-.

ment experiences for studends in:the/III:overt); Condition who were educe-

,

(

tionally deprived.

A

Reading program variables. The Title,I reading program waa con-

ducted daily by the regular'tlassrooreaChet in each class in each:Title

Fschool with assistance from parapiofessional reading aideaz_

,

leadership for the planning and coordination of teacher/aide activities
. .1

in the reading.program was provided by.the re3dingresource teacher

assigned to each SchoOl.
.

Content. The reading objectives'on which daily lesson plans for

individualized instruct on were based were derived'from the Continuous

135vgress Reading Currs Zum 'or Chattanooga Clic SchooZs.. The curricu-
,

lum was organized in 11 levels representing the-skills which were gener-
,

ally,described for inclusion in the first six grades of school. Each

leVel'included the following categories: language skills; vocabulary;
. .

word.attack skills; comprehension skills; study skills; Iocational skills;

and appreçtiation, attitude, and intereSt. In addition to these, the lower

levels contained two additional categories: basic behavioral and general

5

readiness skills, and per4sptual skills.

Activities fot the accomplishment of each reading objective were

developed to include the'use of.a variety of print and audiovisual.

materials and teacher-prepared materials.- N roua'activities were

preplanned for each skill at each curriCUlum lev 1 and teachers.were

arh)

regularlyengaged in developing new activities to èthe diagnosed

19
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needa and interests of Title,I students. Activities, were described in

a printed Reading Activities Guide for Teachers and those".seleced for

each-student were retorded on teacherS' daily lesson plans.

Organization. The Title I reading prograt was incorporated into, .

the established organization of the 5arget school, with such adaptations

as were mutually ddtermined by the principal,'resource telscher, 'and

teachers. Reading instruction was provided daily for all Title I stu-

dents. The instruction of each paxticipant was individualized according'

to'his diagnosed needS, but instruction.included prOvisions for'both

A4-
-shared leardin% activitieliand thoSe whi:Ch were singularly elperienced.

4

Part of the instruction of participantawas in the classroom,in group
4'

activities with the teacher and aide; part of their instrUctidn'as

through individual-student-teacher and individual student-aidi,activi-

ties; part,of their instruction was through individually prescribed

_ independent'activities; part of their instrucaon required shoei'Periods

of removal from the classroom for one-to-one Assi6tance by teacher or

aide or for specially prescribed work on machine-based programs (dtg.,

Hoffman Reading System and System.H0), depending upon their individually

diagnosed needs.

A major project requirement wa6 provision of reguiarly

scheduled planning periods for telfhers to work with the resource

teacher in the development of daily reading lesson plans for their

.tle- I students. Thissfacet of the program was slightly revised

(on the basis of teacher input) to allow.for one half-day pfanning'

period to be scheduled during the week prior'to the beginning of each.

program cycle and a one-hour planning session to be scheduled each

20-
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week. Ihié revision in'the project from the former requirement of

bisfeekly pianning in;Haif-day se ions was made because many teachers

feel that the purpose of individulization is bettertserved(by more
y .

le.

frequent diagnosis std,prescription., planning periods were provided

byn'the use of aides for the reliefof teachers by irade groUps'on a

staggered' Schedule :36 that the resource teacher could.previde leader-.

ship in eaqf planning sessiort, working with a small number'of teacers

Four major program cycle's were conducted during *he school year.
.

. .

Each cycle of approximately eight weeks was conducted in tWo weeks'

_.>
.

units of work. In scheduled plrining sessions teachers by grade grou0

worked with the reading resource teacher ,and hose aided not engaged it
I Ni

classroom relief duties to develop reading lesson plAns for Title I
)4' ,

Astudents for a week's pt;.( riod. Lesson plans included a designation of

'the specifAskills add conceptd t4be learne student altvitte-g with

teachers, student activities with ailiesindependent studenOactivities,

materialsnended, and the instrumeids, and methods to be 'used for the,'
,

progress check at the end of the w rk unit. Based on the lesson plans

developed, aidesilwere scheduled.by hereading resource teadier for thet

planned interim. Teachers and aides implemented the plans; reading.

resource teachers were responsible for thecoordination of their efforts,

support in the development of improved techniques, assistance in the

selection or design of nedded materials, and problem diagnosis for

students who did not respond successfully; princfpals had overall

responsibility for the implementation of the program in accordance

with'the project requirements. At the end of each work unit, progress

21
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wag checked and a new set of lesson 'plans developed for the next interim,

)
-

based on the ,re ults of progress,checkg% At the end of eight weeks, a
t

reiriew and evaluafion of progress was scheduled. The calendar for prograth'

cycles was:
/

.Cycle I (nine weeks): 7 Nover*e(16

,
Because of court ordersd desegregation plaq, whith-vas,
i

. implemented in...January, Cycles II and III were com-
bined, beginning: November'2-,And ending: March 29.

Cycle IV (six welkg): April. 15 -Alay 24
--,-

.

'The vsriatiOn in time periods was a factox Of the early planning need,
l

the gchedule of s'pring holidays, and the evaluation purpoips of Cycle IV.

Methbd and]procedui'vt. The method which characterized the Title I
,/

readinglomponent was diagnostic and prescriptive, within the structure

Of the Contsnuous Progress Reaohng Curriculum an plying multimedia

9

programs andlmatetials in the prescriptions of Individual.student aCtii-,

ties. The basic steps'in the program were:'

1. Initial diagnosis of each student in early September to deter-

mine his instructtonal level on the Continuous .rogress Reading.CUrrculum.

'This was acComplished by the use of the CPS Graded Word List (or equiva-
. -0

lent instlument). Graded paragraph reading texts of successive levels of

diffitulty was used as needed 63 determine comprehension and fluency

levels.

2. For each student participant, the teacher determined-bY

diagnostic.procedures applied intermittently in each grade the precise

skills which the student lacked Within his curriculum level. For the

diagnostic purpose, easily administered diagnostic instruments were

prepared for each reading skill in the sequential curriculum; others



develOped in the angoing:tanduct of.the.program,

3. For each.Oills need,identified-in the diagnostic process,

.

teachers prescribed specific learning activities. or prescriptive-

.4

purposes, a btok of.activities appropr ateJor h skill at eaCh
"ss

curriculum level waS developed and. will be.expanded by." addition

of teacher-developed activities Which prove successful, ii the 'ongoing

projec.:

4. Follewivg each individual diagnosis of specific skills,needs-.

the teacher developed, a prescribed lesson.plan which included': (1) ow
N

,

designatiOn of the child's reading objectivesfor the plaaaed period

(these were'derived from the'related objectives in the "readingturricu-

lum);- (2) the prescribed activities to meet 4dentified objectives for
4

each student; (3) the materials seletted anVor,prepared for each

acelvity;.and (4) the instrume

progress toward the accompli

r procedure used to theck the student's

each objective.

5. Baded on the planned acti ties forindiv dual students,

&sellers determined those which could be aduc ed Is group activities,

those whith had to be individually taught, those which could be !Nem,

Avised by aides, and those which were appropriate for indepqpdent student
-%

study. Grouping and class scheduiing was the responsibility of the

classroom-teachers; the scheduling of aides tcl fulfill their responsi-

bilities la the planned activities was a function of the resource

teacher, subject to the approval of the principal.

6. LessOn plans were implemented for theplanned period and a
-

sYL

p gress check was made. It shAld be noted that daily activities
s

ometimes varied slightly from original plans, but teachers were asked

2 3
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to log major variations in ordaç1to maintain. hdcPrate.records Onyhich

4,

-
continuing plans could be based and.evaluatiops.made.

7. SkAls objectives which had not been'mastered n a planned

-20`4

inteAimWere carried over, intothe-neit planned,unit and new.sictivities

were planned to assure the successful mastery\of Ilas.d Skills.
A

8. At the_coliclusion of each dycle, eadWpariicipant's progress

was evgluated to identify any Skils taught during the:cydle which.might

-have been inadequately retained.. If a skill had not been adequatel

A

mastered, it was carried over'.for reteadhing;ifi neW:context..

An individual' reading profile wasmaintained for eadh stndeni.

showing.theprecise'reading Skills which were taught andsMastered. *The

'profile will lie a part of the stpdent's apmulative record.

Facilities, Equipment, .and Materials. Multimedia programs and

materials were.used in the prescribed student actiOities. These in-

.cluded basal reading prograMs, Hoffman Reading.Systems, System 8(4 pro-

grams learning kits, fibrary materiali,-a variety a other print and

audiovisualmaterials, and teacher-prepared materials. (It should be

noted that the budget items for equipment arid materials were reduced

below 4 realistic level in order to keep the initial byget for this

proposal in line with the reduced figure required. These items received

. first consideration where adtual allocations permitted an'increase of

r

, Title I funds,)

Personnel. Direct projeclt staff support to the reading irogram

...

inclluded two program specialists, each of wham served an assigned set of-
.

target schools and one reSource teacher assigned to eadh targetsahool.

24
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of 60 ItSraprOfessional instrUC ional aides was assigned to the

'schools to astist.teadhers in impldme ation of the reading program.'

The,number

. ,

of aides per schoolwas based on' the number cif Ti$le

participants inpthe school.

,

Program speCiali-sts werereeponsiblelor forwarding tbe"Purgp:SeS

orthe Title I piOgram with ard Sli elements which direcly or

_supportively contriSuted tb the in7sqlro1 prograM operations. Working,

in line to theproject director, eaChspecialist worked

with target school principals, teachers,
,6

'continuoUs refinement Old'improvement of

also had supportive responsibilities

Eind xesource teachers for the

the reading prograM. (They

the eleMentary mathematics.and

kindergarten prereading CoMponents:). the program specialistsJiad

re4onSibilities foi coordinatingirelaied supportive aciivities of
i

local curriculum specialists in th Tiiie I program: In Tooperation

with-the project director they_plSnned and:conducted Staff'developmen;-r

activities for teachers, resource teachers, and aides. Specialists had

regularly scileduled conferences with-the project director.. They attended

-and shared in the planning of staff activities for

principals' meetings and Policy Adveory Commit.tee

gram specialists had continuing iesponsibilitY for

regulir,Title I

meetings- The pro11,

assessing-the progriin

in each school; recommending-program improvements; and assisting the

principals, teachers, and resource teachers in refining.the program and.

----\\advaneing their respective lines of expertise.
(

0
4 Reading resource teachers h/d responsibility for in-school

develbpment and conduct of the reading program for Title I students
4

'within the parameters set by the principal for the overall operation
,

se'

25
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45.

-

,of.'the school. Each reSource teacher hadisCheduled Conferences with

....Itherprill. #1 every two weeks for the coOrdinitlan of their efforts.

:The .reaci4toe teacher met wich the Title I staft-SVery.0oWeika for

project p1ânrLr1g -and.cOordiOatkri Of.efforis,...ResoUrce tAachers:shated

/

,41th progranflpecialists ,and the projea d.WectoOn

.4.4 '''31
cting Stat-Udevelopkent activities fdr.teachavkand aides. They

In4jdrAn4s;chool.iespettklities fo schedUlting:a0d lea4ingteacher
,

. ek,7.
plalining Seasions- SChedaling ,th/e activities rinstructional aides

.14110:004.;AWOria1s selection, prepit*io, and distribUtion;. and
:

lor'ongOinraesistance tO teachersLin--ithe'-applichtion of diagnostic.'
,-,

- .
.

.

?_. .

procedurea',aUdthe p scription of Appropriate learaUg'activitieb.
. .. .

_;. n--- \ ,,,
., .

...fi'
..".4'

4.natruetional aid s Wee4gisigned lo the readirig programtO be.- _
:.

.
..'.,4, . ..1;1';''''' ,,..g.i.''',rTI": ---'----4e regg*+dUled (h :the reading resource teacherworking with

0

pfinCipaland teathers),for reading asstatance. Aides gav9-,-a

*"..7.";,,W4:7'6 '4''''',e-'-
,.,-0:tf
.....i.,, n,.. _

_ .,

,r,service to teachers between 8:06:ad Y:Ou a.m.i7during the-toon-houtr
--,

-and after 2:3O'pi.m. They were,schedUied to relieve teachers of grade

*CV'.
grolips tor scjdu1ed planning sessions. Theyssisted stpdents in

., °Til',:.40- :it
individual useo -_,reading equipment and materials, and in.group f011oW-

uP aCtivi v 100.1gcribed by the teacher.Ag.dei,assisted teachers and
.,

resoUrce tea

. .

Elemeotary.,14athe*atics

in materials preparation and distribution..

Target POpulation.,.

;fk

. .

Title I mathematics Skills improVement

prograth was focuded on speci lly identified participants in grades

one through six in the 11, target schools whosermathNics'achievement
.

inadequate .'(as determined by the criteria described.in another

Section).

4
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'Purpose. The basic purpose of the elementary mathematics compa-

nent of the project was to Provide a prOgra'af'4i'individualized instrucl.

.tion in mathematics skills based on a continuoui progress mathematics

program and implemented daily by all classroom teachers in the target

schools.

Rationale. The Title I mathematics cmgonent was based on the

following set of assumptions:

- 1. Children in the poverty condition who were educationally

deprived needed the experience of successful learning in the regular

classroom settings, freg,from the sense of being stigmatized as

failures who must be removed from the social mainstream of elasé

activities with their peers.

2. Their learning problems and needs were distinctive in each

individual; therefore, their instruction.needed to be individualized.

3.- Remediafion of mathematics learning problems required ir

heavy emphasis on concrete experiences in order that abstractions could

be nade meaningfnl.

4. Both the lack of structure in the out-of-school lives of

many students in the poverty condition and the structural nature of

mathematics indicated the need for a struceured and orderly sequehce

of learning activ4.ties in the'mathematics curriculum.

5. Le#ning styles of individuals yaried greatly, particularly

among the target group, as wherein the incidence of-physiological

problems,of vision, hearing, and perception was high; they, therefore,

needed acceas to many types of programs, materials, and media:
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Activity Goals. Activity goals of the elementary mathematics

component of the Title I project were:

1. , To provide pretraining and on-site assistance to teachers

by professional staff personnel in diagnosing mathematics skills needs

of individual students and prescribing activities appropriate to their

needs.

2. To provide for the coordinated focus of both local and:pro-

ject resourcjon the improvement of mathematics skills of educationally

deprived students in the target schools.

3. To provide a wide variety of mathematics materials and

learning aides, carefully selected and/or prepared for the target

group of students.

4. To provide continuing assessment of 'the progress of individual

students in.relation to the processes appIlea in program implementation

And continuing refinement of those-processes.

5. To expand the knowledge and expertise of ptofessional per7

sonnel at all levels in the systematic provision of successful mathe-

matics improvement experiences for students in the poverty condition

who were educationally deprived.

Mathematics Component Variables. The Title I mathematics program

was conducted daily ty the regula classroom teacher in each class in

each Title I school. PrOject staff.assistance to teachers was provide&

by the two-program specfalistd tpreviously described) and one mathe-

ratics resource teacher who sertied all target schools. The locally

,
supported mathematics specialist provided supportive service to the

Title I mathematics program. 28
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Content. The mathematics objectives on which daily lesson plans

for individualized instruction were based were derived from the Continuous

Progress Mathematics Curriculum for Chattanooga. Public Schools. The

curriculum was organized in 14 levels representing the skills:Which were

generally described for inclusion in the first six grades of,school.

Eadhlevel included nine categories,6ach of which was developed se/uen-

tially in order of indreasing difficulty and complexity in the successive_
,

levels. They included: numbers and numeration; sets and set notation;

mathematical operations; mathematical sentences; problem solving and

application; measurement; geometry; graphs; and number theory.

Activities related to each mathematics skill were developed to

guide teachers in,prescribini individualized programs for their students;

as teachers developed new antivities which proved successful, they were

incorporated in the activity resource book. .

Organization. The Title I mathematics program was incorporated

in the established organization of each taxget school, with the provision

of daily instruction in mathematics for all participants. Instruction

was individualized according_to the diagnosed needs of each 'participant,

with provisiOns for both shared learninglactivities and those which were

singularly.experibnced. e°

In order to provide a regular time for all teachers in the target

schools to work in small groups with the mathematics specialist for

Chattanooga 'Public Schools, one-hour sessions were sckeduled each month.

In each school, the project aides relieved small groups of teachers for

one-hour sessions on a staggered schedule. The-development of this

2 9
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schedule of mathematics planning sessions was a cooperative responsi-

bility of the project director and program sPecialists, the principal,

and the mathematics specialist. .The project mathematics resource

lopy'teacher provfded follow-up assistance to teachers in each School.

Method cmd Procedures. The method which characterized the Title

I mathematics component was diagnostic and prescriptive, with the struc-

ture of the Continuous Progress Mathematic4 Curfticutum, and applying

multimedia ptogtams and materials in the prescripons of individual

StUdent activities.

.During September, students were placed at the appropriate cur-

riculum level by the use-of the Maeldin Mathematics EvaluationlCheck-

list. Teachers then diagnosed each child's-skills needs within his
al/

curriculum level and prescribed activities related-to his diagnosed

needs. Activities included group work, IndivIdual instruction with

teacher or aide, and independent activities. Regular assessment of

progress was made to provide the basis for the development of new

indiVidualized lesson plans.

Facilities, Equipment, and Materials. Multimedia programs and

materials were used in the prescribed student activities with a heavy

emphasis on the use of concrete materials. (It should be noted that

the budget items for materials and equipment were reduced to minimuM

level. When additional funds were made available, these items received

,first consideration for increased amounts.)

Personnel. Direct project staff support to the mathematics

3 0
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program included the two.program specialists (previously deacribed in

fA
relation tO.rgeding) and one mathematics reaource teaCheribe mathe

=tics, specialist for .Chattanooga Public Schoolp.provides1a.peCialized

assiatance to teachers and project staff personnel'In the'ongoing pro-
. 4

gram.

Kindergarten Pre-reading Component

Target Population. The .kindergarten pre-reading component was

I

27

focused on identified participants in each of the pro3ected kindergarten

classes (125) Which were located in the Title I target schools. Since it

was not possible to pretest prospective kindergarten enrollees at the

beginning of the year, the number of participants for each school was based

on au; school's percentage of first grade studenta in 1972-73 who were

identified as Title I participants. Specific students were identified bye

tegthers on a KindergartenBligibility Checklist developed by staff and

evaluation conaultants prior to October 1, 1973.

Purpose. The basic purpose of the kindergarten pre-reading

component was to provide a compensatory instructional thrust for the

development of language and pre-reading skills among disadvantaged

preschool children in the Title I target schools.

Rationale'. Researth had indicated that one of the major deter-
,

rents to succesaful achievement of.students in tile poverty condition

was the limited development of language during preschool years. The

.works.of Bloom and Others on the development of intellect during the

early years indicated a particular need to provide compensatory programs
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for the preschool child. ,The close relationship between language and

intellect gives a sense of urgency to the movement toward e ly inter-

vention for the improvement of-language development among preschool

children whose backgrounds have limited,their opportunities in this

area.

Experience in work with preschool children in the Head Start

programs has led to the conclusion that the develoRment of language

.and pre-reading skills among disadvantaged preschool children requires

deliberate and systematic'planning.

interactions will nqt suffice.

These considerations, coupled witW the need

Mere.exposure po new language

fot a continuity

of experience from,preschool into the primary programs, undergirded

the coMPensatory kindergarten program-designed.for-the Title I parti-

cipants:

Activity Goals. ActivitYsoals of the kindergarten pre-reading

component of the Title I project were:

1. To provide pretraining and on-site assistance to kinder-

garten teachers in the target schools in applying appropriate tech-1

niques for the development of language and pre-reading skills.

2. To provide a wide variety of materials and learning aids

for the improvement of language and pre-reading skills of Title I

participants.

3. To provide for the cootdinated focus of both local and project

resources on the improvement of language and pre-reading skills among

the Title I participants.

3 2
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4
4. To provide continuing assessment of the progress of individual

participants in,relatidnaLto the processes applied in program implementa-

tion and continuing refinement of those processes.

5. To-expand the knowledge and expertibe of professional person-
,

nel at al levels in the systematic Proiision of succes4fUl language and

pre-reading improvement experiences for presdhool children.in the poverty

condition.

Kindergarten Pre-readIng Component Variables. The Title'I kinder-

garten pre-reading program was conducted daily by the regular teacher in

each kindergarten class in the 16Aarget schools. On-site assistance and-..
support was provided by the project reading resource teachgrs and program

specialists and by the early childhood specialist for ChattSnooga Public

Schools.

Content. The_kindergarten curriculpm developed for Chattanooga

Public Schools and the readiness level (Level I) of the Continuous

--Progress Reading Curriculum for Chattanooga Public-Schools_were.applied

in the target kindergarten classes. At the readiness level of the pre-

-

reading curricuium, skills were Categorized ase (1) basic behavioral

ind general readiness skIlls4'(2) perceptual skills.; (3) langtlage skills;

(4) vocabulary; (5) word atfick readiness, such as visual clues, con-

figuration and lsnguage context clues; (6) comprehendion; (7) readiness

for study skills; (8) readiness for locations' skills; and (9) apprecia-

tion,4ittitude, and interest.

In the compensatory' pre-reading program, readiness activities for

the skills categories defined above were developed tend.implemented, with

33
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adaptations to the language Maturity of the Title I par.ticipants.. It

was the Title I purpose to identify game-like activities and rich,

child-centered' eXperiences within which pre-reading skills development

- could take place--not to arrange a formal and rigid instructonal setting ,

for preschooZ children. Local and project staff personnel assisted
f

teachers in identifying the types of activities and teachin techniques
lilt

which could preserve the desired open-learning atmosphere ap opriate

fOi a preschool class and still assure the inclusion of experiences

which would contribute to language and pre-reading skills,development.

Organization. ,The 'Title I pre-reading program was incorporated

in .the established organization of thietarget school andthe kinder-.

garten claw therein. Compensatory activities for individual Title I

participants were planned for imirtementation in the classroom'setting.,

Method and Procedicres. In essence, the method'aPplied tO the

Improvement of.language and pre-reading skills of the Title I partici7

pants in the target kindergarten classes was diagnostic and prescrip-

tive. Based on daily classroom observation of students, teachers

Identified Specific language and pre-reading skills 'needs of individual

participants (using the kindergarten and reading curricdlum guides as

reference points). Having identified special_ needs, they then planned

activities in which these skills could be develOped. Activities

included both experiences in experimental exploration (through field

trips and in-class activities) and the use of a wide range of carefully

selected and/or prepared materials, such as records, filmstrips, slides,

tapes, piCture and stoTy books, language development games, kits,

3 4
c.



%IV

puppets, puzzles for visual disorientation and perceptual development,
2

sequence bolds, picture charts and cards, and other) conversation

.stimulation materialfh . 1

.
Daily Aksson plans for particigants also included attention to

the vocabula±fo be emphasized in planned unit activities, the tech-

.fc

niqueS'for hel ng pareicipants understand and use neW words, and the

methoWto be plied.in developing expanded and improved sentence

structura in fhe child's'daily communications.

.3,77

iithasis was pl ed on oral language and listening skills;

through.1:4aily rovfsion fo particigants to hear and retell stories;

play queStion jid 'Answer games;,describe, tape,.and listen to accounts
o,

.

theif ownalgeperiences; create sentenceStories about pictures;
.

and engage in
/peer'Communication gaMes.

Camerasle dsed to provide pictures of participants in Various
4.

situations a4setrings which could serve as subject matter for child-
47,

g
,

develisted stales about themselves, thus expanding and,refining their
-4

colandpf language and their association of'grinted symbols (on labels

and exper 'ince chart) with real experienCes objects, and language

meanings., 0,

31

Facilities, Equipment and Materials. As described above,

provisions were made for a wl variety of language stimulation materials,

multimedia programs, and learning aidsf, such-as record' players-and-recordsi

tape recorders and tapes, filmstrips, slides, cameras, picture and story

.books,,kits, puppets, language-development games,.seguence boards, flannel

board sets, puzzles for visual dirScrimination and perceptual development,
40

35
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alphabet games and cards, picture charts and cards, and other language

stimulation materials. 1

Ptraonnel. The regular Title I staff personnel provided support

and assistance to teachers in on-site activities and inservice training._

The program specialists (previously despribed in relation to the reading

component) and The reading resource teachers in eath school assisted in ,

the ongoing development amd'implementation of the program. One nurse

and one nurse's aide Were added to the project to assure the provision

of adequate health services for the preschpol participants. (This
\

brought the total of health service personnel to two nurses', two

nurse's aides, and one health clerk.)

36



.

Name.of System Chattanooga Publ#,School'System

Question 5. What tjas the reason for using the particular suppowtiVe
services Zisted on page 3 and in what ways did the service
cothribute to the outcome of the program?

The.supportive-SO-vices identified and explained on page 3 of

the State Report and in the section on supportive services in the

146 _ -a
narrativle were chosen as those which best complement the program

described in Question 4. A detailed explanation of these services

is provided in the previously mentioned sections.

37
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Name of System Chattanooga Public School System

Question 6. Describe inservice activities and state the results of the
measurement included in the objectives for inservice., If
additional evaluation procedures were used for inservice,
describe the results of these procedures.

Pre-Training for Teachers

Prior to the opening of school (August 20-_-24), all Title I

teachers were engaged in a workshop i4ith cbnsultants, project staff,

and local curriculum specialists. The focus was on the teaching of

reading and mathematics to disadvantaged students and on techniques

for providing a positive and supportive learning environment for

students.

ff

The workshop included: (1) an orientation to the*new proposal

and a discussion of program refinements; (2) a study in depth Of the

continuous progress reading and mathematics curricula; and (3) teaching

skills improvement.activities.

Schools were clustered in three groups for initial Activities,

*then into individual school groups. Reading resource teachers, in

cooperation with principals, were responsible for faculty workshop'

sessions in the schools,,assisted by the program specialists assignecl

tattle school and area specialists or other systemwide persOnnel.

During their work sessions in their own schools, teachers were

engaged in planning and preparation for the 1973-74 program. Activities

were reA40 to: (1) development of schedules for the reading andw

01grams; (2) procedures for initial diagnosis of individu 1

needs; and (3) specification of activities materials and progress check

instruments for the first cycle.

3 8



Pre-Training?... for Aides

/

41*
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Prior.to the ocling of school, aides had three days of inservice
v-

1

training. .011 one of those days, aidesmet together without teachers to

study aide dutiesind performances in the iiroject. Two aays were sched-

ule,d tolNerk igith the teachers in the schools. Program specialists and
1.

,resource teachers were responsible for the aides' training sessIAT .

Continuing Training for Teachers and-Aides

The school year program of inservice included the provision of :

4
five days of teacher and aide inservice as a part pf ongoing program

development. Based on prellious experience, it has been found that

'better effects can be gained from flexible scheduling of some,inservice

during the year for relatively.small groups of teachers and/or aides at

a time, with the focus on needs 13ertinent to,their own.programs, rather

than from large sessions for.all project teachers. 'Cood purposes have also

been served by,the provision of oppottuntties fox teacher.Visitation

anclobservation of programs in other schools, in and out of the city.%

WIth the emphasis on Xeading which characteXized this project, a need

was also anticipated for the time when teachers could be relieved from

classroom duty for further develoOment and,rekinement of the curriculum

III/

aptations necessary for educationally deprived stuaents.

For these purposes, the.Title I director, assisted by the program

specialists and mathematics resource teacher, was responsible for sched-

uling and conducting inservice activities during the school.xear. The

objectives for each activity were stated forthe project records and
,

the Title I director arranged.foi'the,evaluation of outcomes. Thisg

3 9
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inserv4e sessions were'directed to the project purposesendobjeCtives.
.

described in the proposal.

Changes in staff training necessitated by the co* 1)lan in early

4974:did little to'diorupt the:plant06:activities assobiated with staff

training. When,adjuments were needed, these were made and,the program
.

continued throughodt4e. year with no serious problems.

,

'

4 0
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Name of System Chattanooga Public School SysteR

Question 7. What were the characteristics of your most sucoesspa
activities?

No particular Title I activities could be judged as most success-

ful, and certainly no Title I activities should ever be judged as least

successful since each activity was designed to, and did, contiibute to

the total program. Certain areas within California Achievement Test

results and Metropolitan Achievenent Test results indicated pupil gain

-
above the anticipated level. Selected gains made in various areas an

the Continuous Progress Reading Program curriculum indicated a positive

dir9ction throughout the entire school year. The continual strengthening

cif the reading program and the impetus provided for the mathematice pro-

gram indicated a positive direction for the year and for future years.

41
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Name of System' Chattanooga'Public School System

Pretest
,

Posttest

Expected Non TI Ss . Expected
0--

lion TI SsiNre Each
of Grade Area Date Grade System TI Ss in TI Schools Date Grade System TI Ss in TI School?

_Test Testi Tested Level Average N Scores N Scores Level Average N Scores N Scores

CAT 2 lead Voc 10/73 2.00 377 1.19 4/74 3.0 377 2.49

CAT 2 teed Cam 10/73 2.00 35C 1.30 4/74 3.0 350 2.04

CAT 2 yath Cam 10/73 2,00 352 1.23 4/74 3.0 352 2.16

CAT 2 tath Cam 10/73 2,00 307 1.34 4/74 3.0 307 2.18

CAT 3 lead Voc 10/73 3.00 315 1,71 '' 4/74 4.0 315 2.55

CAT 3 lead Cam 10/73 3.00 31 1.92 4/74 4.0 313 2.78

CAT 3 Math Cam 10/73 3.00 321 1.93 4/74 4.0 , 320 2.89

CAT 3 Math Cam 10/73 3.00 31 1.91 4/74 4.0 319 2.87

CAT 4 lead Voc 10/73 4.00 59 2.59 4/74 5.0 597 3.06

CAT 4 lead Cam 10/73 4.00 59J 2.69 4/74 5.0 594 3.55

CAT 4 Math Cam 10/73 4.00 594 2.87 4/74 5.0 594 3.06

CAT 4 Math Cam 10/73 4.00 59: 2.87 4/74 5.0 594 3.55

AAT 5 441 Knowl 10/73 5.00 49' 3.20 4/74 6.0 498 4.03

KAT 5 Reading 10/73 5.00 49 3.43 4/74 6.0 498 4.01

IAT 5 ',lath Cam 10/73 5.00 48: 3.96 4/74 6.0 488 4.85

IAT 5 qath Cam 10/73 5.00 484 1.56 4/74 5.0 484 4.41

IAT 5 qPS 10/73 5,00 47: 1.54 4/74 6.0 478 4.34
_

.

akT

CAT

6

6

Read Voc

Read Cam

10/73

10/73

6.00

6.00

67 3.54

67 3.92

4/74

4/74

7.0

7.0

Olt

672

4.59

4.86
1.4

co

CAT 6 +lath Cam 10/73 6.00 681 4.18 4/74 7.0 680 5.27

CAT 6 4mth Cam 10/73 6.00 65 4.06 4/74 7.0 656 5,01

[2
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Name of System Chattanooga Public School System

Question 8. Were other Federal Agencies involved in the TitZe I project?
If so, name them and describe the types of assi:stance pro-
vided by these agencies.

Model Cities Educational Improvement PrograM

Planning sessions were held involving personnel in the Model

Cities area responSible for plannidg and implementing the educational

component. . Three Title I schools were located in the Model Cities

area and program planning involved staff members, principals, teachers,

and parents in those schools receiving Model Cities and Title I funds.

The Title I schools located in the Model Cities area were Avondale,

Garber, and Orchard Knob Elementary. Both Model Cities and Title I

efforts were focused on reading. In order to assure a coordinated

effOrt, Model Cities and Title I staffs planned conjunctively with/

local curriculum personnel and the three school staffs. By agreement,

the Model Citits focus continued to be on grades four through six and

t'-e Title I focus was on graaes one through three.

The full services of Title I which were accorded to other

eligible schools were available to all,grades in the Model Cities

sch ols (materials, field trips for students, health services, and

p ent involvement support). The points of grade focus were related

o staff personnel in the conduct of the.reading uogram, with the

federal'programs director having responsibility for coordinating their

efforts in order to assure a wholeness and continuity in the total

reading program for the three schools. Model Cities foCused on the

total program, grades four through, six;. Title I supported the

4 4
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compensatory services to.specificaliy identified Title I students in

reading and mathethatics.

Human Services Department (Head Start)

During prepaition of the Head Start propOsal, for which Title I

inovides partial support, cooperative planning conference's were held

with Head Start staff and representatives of the Human Services Depart-

ment of the City.of Chattanooga, through which Head Start was adminis-

tered, in order to coordinate plans for the Head Start and Title I

preschool programs. /

Title III Evaluation Unit

The.evaluation unit for Chattanooga Public Schools, operating

under a grant from Title III, ESEA, provided continuing assistance

in planning and developing the evaluation, monitoring, and feedback

plan for the TitleI proposal and in training Title I staff/personnel

in evaluation Procedures.
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Name of System Chattanooga Public Scfiool System
4IP

Question 9. If.private schools were involved in this project, describe
the services that were provided and the number of private
school children involved in each activity.

In previous years, St. Francis and Sts. Peter and Paul Elementary.

-Schools received Title I support. This year the two schools merged into

one, now identified as the All Saints Academy. The principal at St.

Frantis was selected as the prinepal of the All Saints Academy and

continuity of the program was assured. Reading and mathematics in

the early grades were the major foci of the Title I program. Three

raides and an amount for supplies were reflected in the budget.

These aides.rand materials were:uSed'in.eccoidance with the,

specific program at the school. Responsibility for the conduct of

the parochial school Title I component continued to rest with the

principal of All Saints in a cooperative relationship with the Title I

director.

a

4 6
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Name of System Chattanooga'Public School System

Question 10. How were parents and dommunity involved in the Title I
project? Describe the various actiVities in whicli
parents and community memberi contributed. Were mothers
of'Title I children employed?

The parent involvement component of th'e Chattanooga Public

Schools Title I program is viewed as one of its major strengths. The

Policy Advisory Commitee is the-leadership core of.the program whiCh

features a local PAC for each Title I school. These groups comprise

a major force in planning, developing, and monitoring ;the Title I.

project.

Parent training activities ware planned and implemented through-
,

out the year. For example, local school personnel conducted'workshops

requested by parents on actual school subject matter, such as mathe-

matics and reading, in order ta "help them help.their children."

Arrangements wefmade to transport them to clinics and workshops

condaated in the community which Were of'helpito-ihem as parents.

Parent representatives participated in many of theinservice sessions

and workshops for teachers.

The paren; involvement servi.ces were maintained as in previous

yeprs. The parent involvement specialist was responsible for support of

activities of the Central'PAC, the.attendance center PAC'S, and

general activities which were related to the Title I purposes. The

purposes of the parent tnvolvement programwere to promote and maintain

a high level of participation among parents of Title I schools in con-
. 1

cerns for their children's educational proaeSs and to assist parents

4 7



in developing positive patterns of interaqtion with their children and

with their children's teachers. Principals were responsible for provid-

ing support of this compOnent within their sdhools, working in close

conjunction With the parent involvement Specialist. This program cm-
,.

ponent wag reviewed in the monthly meetings of Title I principals and

problem solutions were developed.

The parent involirement specialist submitted.monthly to the Title I

director the following records of activities: (1) minutes of the

Central PAC meetings; and (2) a Parent Activities Report for the month

which included a report from each school listing the activities pro-

vided by naming the parents who participated and the amount of time

spent.

For purposes of planning, coordination, and program assessment,

the parent involvement specialist scheduled monthly conferences with

the Title I,director.

4

4 8
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Name of Siatem Chattanooga Public School System

Queation 11.

/
1

44

How did the monitoning 4y4tem puvide-ieedback to peraon4
invotved in the pkoject? De4c4Obe the e6tfect o6 the

monitolting 4y4tem on the Titte 1 imoject.

The Title I monitoring system fir school year 1973-74 centered on a

planned calandar of events for all project ackivities and individual cal-

1
endar for project personnel outlining the eve4ta taking place as the project

was being implemented. This provided:

1. Assurances that the project was be nf implemented with fidelity

to the basic commitments of the proposal.

2. A system for acquiring information needed for continuing planning

and decision-making.

3. A system of self-monitoring by personnel involved in the project

for the improveMent of effectivenbss and operational efficiency.

4. Minimal requirement of time-conidming paperwork and paper flow.

The monitoring system for individuals was derived from the Master

Calendar of Events and centered on cooperative identification of tasks to

(

be completed for effective implementationof Major Project Activities. The

system included delegation of responsibility for tasks and establishment

of completion dates for each activity. .

At the first of each month, a calendar of major events for the coming

month was_distributed to each staff member having responsibility for task .

implementation. Eaci: staff member recorded daily activities on the calendar

as they occured. In addition to this system of self-monitoring, the project

director monitored progress-toward completionof major event activities

by review of the monthly calendars completed by each staff member and by

4,9



regularlyrscheduledntaff meetings and conferences. .guch meetings and

A conferences allowea for feedback to project personnel and for responiveness

to immediate and ongoing needs.for maximum program effectivenss.

External (Tnitoring for interim evaluation and final evaluation of

program implementation was ,focused on major events.and/or collection and

analysis of relatO data, as specified by the project director in the initial

request for interim evaluation services. During the 1973-74 term, furthoi

refinements were made-for specification of external monitoring requirements.

5 0
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Name of System Chattanooga Public School System

Question 12. li was information regarding the project disseminated?

4Informat1_dissemination was a major function of the role of

the Title I Specialist in conjunction with the Title I Direttor: Types

of information regularly disseminated included:

1. School lists of Title I students, maintained and reported

- periodically.

z..

2. Information reports to the PAC.

3. Information reports to principal

4. Information reports to teachers.

5. Items in The Communicator (the Chattanooga Public Schools

publie newspaper).

6. Participation in state, regional, and national meetings.

7. Information reports to project staff.

8. Information repOrts to the superintendens staff.

9. Statistical and summary reports required by the State

Department of Education, Title I Office.

Additional information dissemination items included: proposal

and project ma als shared on request with other Title I directors;

news releases of Title I activities of public interest; and Title I

related articles andinews reports from the professional literature

which had implications for the Chattanooga project efforts.

Three major documents were prepared and disseminated:

1. Title I Project Managemene Implementation Guide (CPRE

management form).

51
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2. Title I Policy Adviso

,
-fr e
.

t tee 'Handbook

3. Title I Final Evalu on'RePort.

4
'The parent involv 'AlpeCialist was respbtaible:for the dissemi-e

....k4-m^.0 meetings and MOnthly Parent activity reports.\.-.

. .

. 4

47

nation of minutes for

,
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V.

Name of Systet Chattanooga Public Schdo1 System

48

AuestiOn .13. What were soma:of the.problems invotvedin the4Operation
of your TitZe I project? How were thesd'problems resolved
and how wilt this information be used in planning ficture
projects?

t-

-

The major problem a?sociated with the_1973-14 Tit1e.I program

-4
dealt with the implementation of the Federal Court order on school

desegregation. This order resulted in the movement of large numbers

of pupils, clustering selected schoqls, and closing one facility.

Some Title I pupils moved to non-Title I schools, while:others selected

to move out of 46 district. -Staff mepbers were moved and materials

,and equipmentwere transferred. Occurring during the school year, the

implementation of the court order caused more administrative and

logistic problems than had the transfer occurred between sessions.

Nowever, no class days were lost and the Title I.program proceeded

smoothly'for the year.'

Some refinement took place in,the Continuoug Progress Reading

Program-) but these adjustments were minor. The usual problems of new

teaching staff and administrative personnel orientation were encountered,

but nolaajor difficulties emerged.

5 3



Name of System Chattanooga Public SChbol System.-

Question 14. What effect has T4le. I had..on yoUr regular school program?
Havethere beenclirriculuM changes leCause ofYitle
Oranges in achinistration of the regular school program?

.

Title I activities continued to provide the mijor focus of
4

entinuous Progress Reading Program. Based on proven success, the

program will become a basic part of the.larger Instructional program

of the Chattanooga Public Schools and other exteinally funded projects.

49

a
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Question 15. Liat kecommendattona womed -1Ripkove .the ,vpitiuttion ,o6
ntee I pnogunks 4n yof 3y6tem.

50

Rather than xeading resource teachers in each school, the position

Might be-changed to include mathematick, as well as reading, and the

title changed to resource teacher. Theseipeople would continue to wdrk in

reading but would coordinate efforts in mathematics as well, and the resource

. teacher would simply expand her duties to include mathematics. This would

involve the use of aides, allowing them to work in both areas of the

curriculum where extra support is being provided.
_

Closer cOordinatioh between kindergarten and first giade teachers

is needed A recommendation to have the resour teaCher'coOrdinate these
. ,

efforts i eing made.

The amount Of available-funds to systems sooner than August is a.

recommendation; Being aware that this is not always possibld where the

State Departm&ItOf Education hps not.received their allocation, it none-

theless is a definite recommendation..

M.
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NARRATIVE REPORT

TITLE I PROGRAM
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GENERAL DESCRIPTION.AND EVALUATION OF THE TITLE I'PROGRAM

The Title I Program in Chattanooga-is an integral part of the

overall Chattanooga Public School.System'S educational program, with

its pripar/ focus on compensatory education far pupili in 11 schools

An grades 1-6. Selected sehvices are provided for kindergarten and

Follow-Through classes. Demographic and test data, as detailed in

other sections, were gathered on the Title I schools as part of the

determination of general eligibility.

. At this point it should be noted that a massive restructuring

of many. Chattanooga schools occurred shortly-after the first Of the

/ear as a repult of a Federal court order. In general, no major d14-
,

ruption of the pNgram occurred, but a .large shift of pupils vas

accomplished. 'Some adjustment was made in.data gathering.,anain one

reading cycle evaluation: An effort was made to Carefully trange: .

pupil records and to account.for pupils at each new location. HoVever,
.

same pupils elected not to remain in the system ind other Title I pupils

were transferred to non-Title I schools. One Title I school was closed

as a result of the court order. jn general the-transfer was accomplished

with little disruption in the instructional program and it was "business

as usual"'for Title I professional staff personnel.

The decision to direct. Title I support to reading and mathematics.

-was based.on a continued need to upgrade these competencies in all students. .

A review of standardized test scores, local reading program evaluations,

expressed concern of professional staff-persons and parenta and the

consideration of total district instructional efforts contributed to

this decision.
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The criteria for the identification of student participants who

were educationally deprived were:

1. All first-grade students,who attained a raw score of 63 or

below on Metropolitan Readiness Tests and all Head Start children..

2. All second-grade students who scored onerhalf year below

sgrade level on standardized tests.

3. All third-grade studenis.who scored ope full year below-

grade level on standardized tests.

4. All fourth- and fifth-grade students who-scored onerandr

one-half years below grade level'on standardized tests.

5. All sixth-grade students who scored two full years below

grade level on standardized tests.

Standardized reading and/or mathematics scores were used in the

identification of students.

During the school year 1972773, Chattanooga public schools were

engaged in a comprehensive assessment of learner.needd for the school

district conducted by the Title'III, ESEA, Evaluation Unit. For thre

purpose, a Goal Response Qdestionnaire was developed on which 'respondents

were asked to indicate their reactions to 11 learner goals which had

been adopted for the school system. The questionnaire was submitted to

all professional staff personnel; all students in grades 8, 10; and 12;

all parents of students in grades 2, 5, 8, and 11; representatives of

the community at large; school-community leaders in each elementary

school community; and representatives of the news media. Respondents

were asked to'indicate which goals the schools "should" accomplish add

which goals the schools are "now" accomplishing. Data from the

58
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-questionnaire have been compiled in a school district composite and by

individual schools. The goal of helping students "to apply the skills

of speaking, listening, reading, writing and mathematics" was ranked

as number one in priority of What the schools "shogld" do in Title I

schools in all but one in which it was ranked as the secOnd priority.

(The number one priority in that school related io helping students

IIto understand other work cooperatively with others, and respect the

rights of others to have different ideas.")

During the school year 1972-73, in connection with the develop-

ment of a proposal under the Emergency. School Aid Act, an extensive

analysis was made of achievement data in all elementary schools. The
,f=k

. data on adnievement in Title I schools, derived from standardized tests

and subtests, were reexamined inplanning.the Title. IA3roposal. These .

.data consistently confirmed the priority need for continued emphasis

on reading and mathematics in the target schools.

The Title I evaluation report,for school year.1972-43. and locally,

compiled data on pupil progress on the Continuous'Progress Reading Cur-

riculum indicated that: (1) total and consistent progress.has been made

in all Title I schools; and (2) the reading-objectives have been met and,

in most cases, exceeded in all schools. This analysis has indicated the

importance of continuing the approach which was initiated last year and

for which successful progress was strongly indicated among Title I

participants.

A Title I, Part C, program focused on the improveMent of pre,-

reading and language development produced results-which. warranted.the_

incorporation of this program into the kindergarten 1461 for the

5 9
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1973-74 year.

Generlal Elialuation Plans

pe performance objectives established by the Chattanooga Public

School System for the Title I elementary schools in reading, mathematics,
4

self-image,.and.respopsibility provideda basis for evaluation of the

Title I program for this year. These performance objectives specified

the determination of levels of skill attainment gained between pre-and

posttest measures of selected-items of information gathered during the

year. Generally, standardized tests and locally developed checklists

were administered during the fall October)1973) and:haring'the'apring A

(Apri1,1974). The tests were administered as part4the regular Chwat-

tanooga public schools' testinvprogram in 'both thi afigispring.x.the,,,,
ww

total system,. rather thatt:the' trasaitional.eample,.was.t4sted in the Sprisg.,
:...c .

.

7.,---,.!:

Standardized proceduregyWere Nsedlot. a4mtiiiatehe tests and these
.,--.

,7- ,. - .'..i, . i6,,1-0-. '- -,, ..#
,...

were scored by the Californis:TestingelEureasu.and,th%Stat% Testing Ipd
,

--,.. r,
Evaluation Center n Knox0111de,ii*ase . *.'t :'. ti

0
.r: 71

. ? :
'Rather than test.all PUO.O.V.in eachiscO/la, iatiCal ra

,
.,

sample of classrooms was used for pretest and postte*applicat*on of, !

? ,
r -.t?. :.,0 .,.

the SelfImage and Tesponsibilty. celeso Table 1/.'shops the schools,and-
i.

*grades daed for tetting purpoieti-'-'
., 0"

. , .

4 A * . '.°1 ii..,

The ChattanOOgaAiblic SChnol'SYatoi provIdes achieveMe',4
, .4 :

for 'all eleffientary gAader(except Fade 1) each fall. The.

eats

rnta

Achievemen t test ta.- .ii.mades 2,13, 4'; atifl 6, while the iipolitan

AchievementTeat Is used for grade%5
: 111,'

,
, ° .0)

Locally,developed evalgation,ma rials inclnded efii*Centiftous

niogrees Reading CUrricaum i4eTe provided ty the loFil reading'agd resource
° a 9
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personnel through'the Titld I director's office. Data from the Continuous

Progress Reading Ciariculum were to be gathered in four cycles. However,

due to the massive movement of pupils, complete schOol cycle evaluetion data

were not gathered. Data from the Continuous Progress Aeading Program

were analyzed in terms, of average levels gained using initial placement

and CyCle IV (and of yearplacementl as a unit of measurement..

Supplementary Information

While the performance objectives for the program are written in

terms of grade performance, an additional section is presented on the

results of Continuous Progress Reading Program dt,a for other grade

levels.,A similar presentation is made.for results o standardized

,'P. test data not used as part of a performance objective. pecial reports

.Wwre.provided by personnel'from supportive services and t eir analyses

are included in a separate section of this report. Comparisons were

_

mede according to each performance objective in terms which were dic-

tated by the objective's leVel of 'expectation. A performance objective--

follows a grade level distribution and the results of the

dEkti for each section are included accordingly.

;



TABLE 1

THE SCHOOLS AND GRADES USED FOR TESTING PURPOSES

School Grades Tested

Avondale 1, 2, 3, 4, 5, 6

. Bell 2, 4, 6

Carpenter 3

Garber 3, 5, 6,

Henry 2, 4, 5

Highland Park 1 3, 4

Howard 1, 2, 3, 4, 5, 6

Orchard Knob 1, 2$ 3, 4, 5, 6

Piney Woods 1, 5

Ridgedale 2, 6

Trotter (closed Winter 1974) 1



op'

PERFORMANCE 0134ECTIVES

Kindergarten - Readiness

1. Upon completion of.the eighth sehod1 month, at leasi.51.percent
of the Title I participants in the kindergarteaclassesWill
display cognitive behavior pertaining to readiness skills by .

attaining a score of 63 as measured by the Metropolitan Readiness
Test (post-test).

.f

Data showing the results of the kindeigarten pupils Metropolitan

z
Readiness Test analysis ap4ar in Table 2i These data-include-the

.

means, standard deviations, and number of obServations for' the.total

score and for each subtest of the MRT.

These results show an average score of 49.44 f6t the total group,

49.44 for male pupils and 50.96 for females. The sample size was 847

total, 404 males and 443 females.

The.,scores for the total population ranged from 2 to 95 with a

median score of 50.00. These data further show 24.6 percent scored at

63 or abOve, while 75.4 scored scored less than 63.

Therefore, this objective was not met.

58

6 3



59

-0%0-

TABLE 2

(-/
MEAN, STANDARD DEVIATIONS AND

NUMBER OF OBSERVATIONS FOR METROPOLITAN
READINESS TEST FOR KINDERGARTEN PUPILS

Subiest Mean Std. Dev.' Number

Word Meaning

Total 7.68
Male (1) 7.70
Female (2) .7.67

Listening

Total 9.86
Mhle 9.76
Female 9.95

3.10
3.12,
3.40

2e53
247
2 8a

Matching
,

Tot81 6.98 3.15
Male 6.70 3.04

Female 7.23 3.23

Alphabet

Total 10.15 4.56
Male 9.76 4.50
Female 10.49 4.59

Numbers

Total 11.37 4.93
Male 10.81 4.83
Female 11.90 4.97,

Copying

Total
Male

0

55
5 32

Female 5.45

Total Score

Total 49.44
Mlle 47.78
Female 50.96

2.81
2.75
2.85

840'
400
440

837
398
439

808
383
425

810
383
427

815
391
424

727
338
389

17.63 847
17.37 404

17.76 443
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TABLE 2 (CONT.)

Draw-A:Man

Male Female Total
Number/% Number/% Number/96

A 15/3.9 42/9.8 57/7.0

B 68/17.5 105/24.4 173/21.1

C 111/28.5 113/16.3 224/27.4

D 105/27.0 111/25.8 216/26.4

E 90/21.1 59/13.7 149/18.2

Total 289/47.p
e

430/52.5
0

6 5
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First Through Sixth Grade--Reading

2. Upon completion of the eighth school month, first grade TitZe I
students will demonstrate the application of reading skills, as
evidenced by an advance; on the average, of 1,5 levels on the
Continuous Progress Rtading Curriculum for Chattanooga-Public
Schools, 08 measured by the Continuous Progress Reading Diag-
nostic Instruments.

Data in Table 3 show the,number and percent by CPRC level of

initial And end-of-year placement for Title I pupils in grade 1. The

data in Table 4 show the Title I pupil distribution by reading level

for grade"1 for the 1973-74 year.

Data from the first table shaw an average initial placement,

level of 1.05 and an end-of-year average placeient of 2.52. These

data also show an average_gain of 1.5 levels for grade 1 pupils.

Therefore, this objective was met.

TABLE 3

NUMBER AilD PERCENT BY CPRC LEVEL OF INITIAL AND END-OF-YEAR
PLACEMENT OF INTACT PUPILS --GRADE 1

Level
Initial Placement End-of-Year
Number - Percent Number Percent //-

I 338 97.1% 49 14.1%

II 5 1.4 134 38.5,

III 3 0.8 105 10.2

IV 2 . 0.5 54 15.t

V 0 0.0 6. 1.7

Total : 348 99.8% 348 100.0%

6 6



TABLE 4

TITLE I READING ROGRAM ,

PUPIL DISTRIBUTION BY ING'LEVEL

CYCLE, REPORT 1973774 FO GRADE 1 PUPILS

fr

57;i17-01

Cycle Date

................

End of Cycle Distribution

._
Reading

.7-11;:lciiiis

In'SChOol

.. End Of

Cycle

in-i-oiiii-rT

Change

During

tycle
Level

Numbei

Pupil. ,I

49

II

133

III

99

3

2

IV

51.......-1--\--

1

1

V

0

1/4,

VI

'

,

VII VIIY IX

,,..-------54

X

.

XI

,...15

--
II

,...--.

III

312

5 1

5

,

IV 1 1

,

, ..,:.......L.

,........

_2

....,.
,

VI

.

,

,

..

VIII,

.:

. ,

XI

Distributioa

'iplnd O Y:11. 49 134 105 54,.....

.

.

.

.

.

. I

.

.. .......................,.......

,
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3- Upon completion of the eighth school month, second grade TitZe I
students will demonstrate the application of reading skills, as
evidenced by an advance, on the average, of one level on the Con-
tinuous Progress Readil Curriculumpr Chattancioga Public Schools,
as measurpd-by the Continuous Progress Reading Nagnostic Instru-
ments.

Dttain Table 5 ehow the number and percent by CPRC level of

initial and end-of-year placemant for Title I pupils in grade 2. The

-data in Table .6 show the Title I pupil distribution bY reading levef

Ior grade 2 fOr the 1973-74 year.

,Data from the first table show an average initial placement

level of-2.59 and end-of-year average platement of.3.98. These

data also show an average gain of 1.4 levels for grade 2 pupils.

Therefore, this objective was met.

TABLE 5

NUMBER AND PERCENT BY CPRC LEVEL OF INITIAL AND END-OF-YEAR
PLACEMENT OF INTACT PUPILS --GRADE 2

Level
Initial Placement , End-of-Year
Number .Percent Number Percent

22 8.4% 7 2.7%
II 118 44.9 23 8.7

III 80 30.4 61 23.2

IV' 32 12.2 98 37.3
V 11 ..- 4.2 40 15.2

0 0.0 20 7.6
VII 0 0.0 13 4.9
VIII 0 0.0 1 0.4

Total 263 100.1% 263 100.0%

6 9



TABLE 6

, TITLE I READING PROGRAM

PUPIL DISTRIBUTION BY READING LEVEL

CYCLE' REPORT ;1973-74 FOR GRADE 2 PUPILS

Beginning of

Data

I II

End of

III

Cycle DIstributionoULtilbylolinalevels

IV V

i

J
VI VII VIII IX I XI

'No. Pupils

In'SthOol

End Of

Cycle

Enrollment

Chtnge

During

Cycle

,C1c1c

Level

,Number

Pupils

1 '21. 6 9 2 4 22

II' 136 1 11 40 51 1 3 115 - 18'

III ' I ; ao .11

Ili ;
.

SI

11

VII
,

1

vIII
.,

i

,

.

, ,

Tr. . .

Distiibution

Of \Pupils

End of Cycle 7 23

!

61.

,

98 4

.

20 13 1
,

.,

.

.

.

.

263 - 19

71
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4. Upon completion of the eighth school month, the third grade Title I
student will c7emonstratelpegnitive behavior cif reading skills, as
evidenced by an advance, on the average, of one level on the Contin-
uous Progress Reading Curriculum for Chattanooga Public Schools, as
measured by the Continuous Progress Reading Diagnostic Instruments.

Data in Table 7 show the number and percent.by CPRC leverof

initial and end-of-year placement for Title I pupils in irade 3. The

data in Table 8 show the Title I pupil distribution by reading,level

fOr grade 3 for thal973-74':Year.

Data from the first table show an average initial placement level

of 3.91 and an en4-of-year,average placement of 5.35. These data_also

show an average gain of 1.4 levels for grade 3 pupils.

Therefore, this objective was met.
1

TABLE 7

NUMBER AND PERCENT BY CPRC LEVEL OF INITIAL AND END-OF-YEAR
PLACEMENT OF INTACT PUPILSGRADE 3

Initial Placement End-of-Year
Level Number Percent Number Percent

I 1 0.4% 1 0.4%
II 38 17.0 ,., 3 1.3

III 46 20.5 33 14.7
IV 60 26.8 54 24.1
V 62 27.7 38 17.0

VI 8 3.6 26 11.6
VII 9 4.0 29 12.9

VIII 0 0.0 33 14.7
IX 0 0.0 7 3.1

Total 224 100.0% 224 99.8116



TABLE 8

TITLE I READING PROGIAM

. PUPIL DISTRIBUTION BY READING LEVEL

CYCLE REPORT 1973-74 FOR GRADE 3 PUPILS

!Beginning Of

rycle Data

,

,

End of Cycle Distribution of Pupils by Readingjevels .

No: Pupils

10601
Inro1lrnt

Chsr4e.

Duriag

CyCle .

I,

1211.411a

I

Number

1

j :_ Iv V ' lit lal VIiI Ix X XI

End Of'

e cle

1

_II _In
1

II
i;-L , 3.8 5

,,

311 -

III 53 4
,~1ImMl=0.~110MINIMIMMI07.111MMOPOWNINIPMPPOYMONMPO

11

28

15

7

12

2

15

5

4 3 60 - '4

IV 64

73 3 14

,

10

,

23 5 62 - 11

VI 8 ........6............;...

1
)

8

.

6 2

.

8

, , 9

.

VII 9

VIII

IX

,

X
,

..........-----.............,

_'

.

,

'Distributiu

Of Eupils

End cf Cycle :

-

1 3 33 54 38

.

26:

.

,

29 33 1
.

224

, .

- 29

73 74
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5. Upon comptetLon ol5 the eLghth schoot month, a sampte ó ouAth-
gude Titte / students wiLe show an aveAage gain ol5 six months

E ?
(gAdde equivaeent) in Aeading compuhension, as measuAed by the
Catiliamia Achievement Te6t "Levet 2 FOAM A) Reading Comptehension
Subtest (pAe- post).

Dana in Table 9 show the results of pre-test and ,rost-test

analysis for grade.4 pupil data on selected sub-tests of the California
.. . . .

Achievement Test. These data show a gain score for Reading Vocabulary

67

of 0.47 years with a pre-test mean of 2.59.and a post-test mean of 3.06.

These data show a gain of approximately one-half year on Vocabulary.

A breakdown of the responses on the Reading Vocabulary sub-test

shows 50.3 percent of the respondents (300) gained 0.50 yea'rs or more

for the year, while 49.7 percent (297) showed a gain of less than 0.50

years.

Based on the anticipated gain of six months or 0.50 years, the

objective was not met. However, more than 50 percent of the participants

gained more than the desired 0.50 years.

TABLE 9

MEANS, STANDARD DEVIATIONS, CHANGE $CORES AND NUMBER OF OBSERVATIONS
FoR READING SCORES ON SELECTED SUBTESTS OF THE CALIFORNIA

ACHIEVEMENT TEST FOR GRADE 4 TITLE I pupILS

k
SUBJECT MEAN STD. DEV. PRE TO POST NO._,IDF OBS.

Reading Voc.

Pre-Test 2.59 1.37 0.47 597
Post-Test 3.06 1.43

Reading Comprehension
/

Pre-Test 2.69 1.38 0.88 594
Post-Test 3.55 1.73

75
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Ppm eomptetionA the eighth 4choot month, a sampte oi liounth-
pude Titee 1 4tdent w.LLt ahow an avertage,gain oi 4ix montha
(gude equivaeent) (znoutedge o neading vocabataky,
meaamed by the CaUionnia Achievement Te4t (Levet 2 FOAM A)
Readim9 Voeabutaty Sub-teat (prte- past).

Data in Table 9 (page 67) shows the results of the pre-test

and post-test analysis for grade and pupil data on the Reading Compre-

hension subtest. These data show a gain of 0.88 years with a pre-test

mean of 2.69 and a post-test mean of 3.55. This change score rekesents

a gain in excess of the anticipated 0.50 years for this objective.

Additional analysis shows 63.8 percent (379) of the pupils scored gains

of 0.50 years or greater while 26.2 percent (2.5) scored gaifis of less

than 0.50 years.

This objective was met.

76



Upon comptetion o the eight Achoot month, a 4ampte ol6 4ixth-
gAade Titte I 4tudentz witt 4how an aveAage gain ol6 4iX month4
(gAade equivatent) in Aeading compuhen4ion as meazuned by the
Cati6ortnia Achievepent Te4t (Levet 3 FOAM A) - Comp4hen6ion
Sub-tut (pne- pozt).

69

Data in Table 10 shows the results of selected subtest of the

California Achievement Test.. These data show a gain of.0.92 on the Read-

ing Comprehension sub-test with a pre-test mean of 3.92 and a post-test mean'1,.
\

of 4.86. The/change score represents a gain in excess of the anticipated

0.50 years for this objective.. An additional analysis shows that 63.Z

percent (425) of the pupils socred gains of 0.50 years or greater, while

36.8 percent (247) scored gains of less than 0.50 years.

This objective was met both In the anticipated gain score of greater

than 0.50 years, as well as in having more than' 50 percent of the

respondents scoring 0.50 or greater,

TABLE 10

MEANS, STANDARD DEVIATIONS, CHANGE SCORES AND NUMBER OF OBSERVATIONS
VOR READING SCORES ON SELECTED SUBTESTS OF THE CALIFORNIA

ACHIEVEMENT TEST FOR GRADE 6 TITLE I PUPILS

SUBJECT

Reading Vos.

CHANGE:
MEAN STD. DEV. PRE TO PO ER OF OBS.

Pre-Test
Post-Test

pading Comprehension

Pre-Test
Post-Test

3.54
4.59

3.92
4.86

1.87
2.05

1.88
2.17

1.04

D.92 672

7



8. Upon comptetion oi" the eighth.schoot Month; a sampte o6 sixth-
wade Titte I students wite show an avekage gai.n o6 412 months 4
(pack equivaeent) in. knowtedge oi 'Leading vocabutalsy as. measuted
by the CatiOnnia Achievement Test (Levet-3 FOAM A) -leading
VocabutalLy Sub-test (pke- post).

Data in Table 10 (page 69) shows the results Of the pre-test and

post-test analysis for Grade 6 pupil data on the Reading Vocabulary

Subtest of the California Achievement Test. Theseat/1 shim a gain

score for Reading Vocabulary of 1.04 years with a pre-test mean of 3.54

70

and a post-test mean of 4.59. These data show a pupil gain of slightly
.fA't

ore than one year on Vocabulary during tbe sixth grade period of

instruction.
40,

A breakdown of respoises on the Reading Vocabulary Subtebt shows 72.5

percent of the respondents (487) gained 0.50 years or more for the year,

while 27.5 percent (185) showed.a gain of less than ,0.50-years.

Based on the anticipated gain of six months or Q.50 yearse the

objective was met. Additionally, more than 50 percent of the participants

gained more than the desired 0.50 years at this grade level on this sub-

test.

7 8
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9. Upon compeetion oji the eighth 4ehoot month, a bampte o6
gitade Titte I 4tudent4 witt demon4tAate an avenage gain 1915 4ix
month4 (gAade equivatent) in knoweedge o vocabutaky az meazarced
by the Metupotitan Achievement Te4t (Intermediate) WoAd
Knowtedge Sub-te4t (prLe- po4t).

Data in Table 11 shows'the results of pre-test and post-test .

analysis for Grade 5 pupil data pn selected subtedts of the Metropolitan

-------Achievement-.-Test-.---These-data-show-a-change-acore-for-Word...Rnow1eage-of,.,_,

0.84 years with a pre-test mean of 3.20 and a post-test mean of 4.03.

This gain score of 0.84 when compared to the anticipated growth of 0.50

years shows that the objective was met. An additional analysis of these

data indicate that 56.6 percent (282) of the respondents scored 0.50 years

or great , while 43.4 percent (216) scored less than the desired 0.50

yearsoga

Based on the anticipated gain of six Months or 0.50 years, the

objective was met in terms-of average score and also in terms of having

more'than 50 percent of the respondents scoring 0.50 years gain or more.

TABLE 11

MEANS, STANDARD DEVIATIONS, CHANGE SCORE AND NUMBER OF cigilimATIoNs

FOR READING SCORES ON THE METROPOLITAN ACHIEVEMENT
TESTS FOR RADE 5 TITLE I PUPILS

SUBJECT MEAN STD. DEV.
CHANGE:

PRE TO POST NUMBER OF OBS.

Word Knowledge

Pre-Test 3.20 0.97 0.84 498
Post-Test 4.03 1.47

Reading

Pre-Test 3.43 1.00 0.57 493/
Post-Test 4.01 1.51

Total Reading

Pre-Test 3.21 0.94 0.74 499
Post-Test 3.95 1.42

7 9
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10. Upon comptetion oti the eighth zehoot month, a 4ampte o th-
gnade Tit& I 4tudent4 witt demonzttateakoaveltage gain oti 4i.x 4

monthz (gnade equivatent) in teading cOmptehen4ion az mea4uted
by the Mettopotitan Achievement Te4t (intetmediate) - Reading
Sub-te4t (pte- po4t).

Data in Table 11 (page 71) shows the results ofthe pre-test

and post-test analysis for Grade g pupil data on the Reading Subtest

__-_-_-of.the-Metropolitan-Achievement_Test..:.-These_data showa change score

Of 0.57 years for the group with a pre-test mean of 3.43 and a post-test

mean of 4.01. The change score represents a gain in exOess of the antici-

pated.0.50 years for this objective. In this nalysis additional data

show 49.9 percent (246) of the respondents scored 0:50 years or-better,

while 50.1 percent (247) of the pupils scored less than 0.50 years 'gain.

Based on the analysis of the data the objective was met in terms

of average increase in excess of 0.50 yeais, but was not met in,terms

of having 50 percent of the populatidn scoring greater than 0.50 years

gain.

80
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, First through Sixth Grade--Mathematics
/.

11. First grade TitZe I students, up6n completion of the eighth school
month, will display cognitive behavior related to mathematics
skills, as evidenced by an advance, on the average, of 1.5 levels
on the ContinuoUs PI...ogress MathematScs Curriculum for Chattanooga
Public Schoolp, as measured by the McKeZdin Math Evaluation Check-
list.

Data in Table 12 inchoate that initial level and end-ofryear

level for-grade 1 pupils on the Maeldin Math EvaluatiorLChecklist,

Usab e data for individual claNroom teachers served as.the basis for
c

this evaluation and for Objectives 12 and 11. These data show an

Therefore, this objective was nO met.

average gain of 0.93 levels.

TABLE 12

PUPIL'PROGRESS IN MATHEMATICS... -FIRST GRADE.

Initial
Level

End-of-Year Level
- I II III IV" V VI

I 38- 36 27 31 0 0

Ii '2 33 .18 34 16 A

I1T 5 28 60 . 81 11 0

iV _I- 0 0 9 1 0 1

8 1
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12. Second grade TitZe I students, upon coMpletion of the eighth schooZ
- month, wiZZ demonstrate the appZication of mathematics skiZZs, as

evidenced by an advance, on the average, of one ZeveZ on the Contin-
uous Progress Mathematics CurricuZum for Chattanooga PUbZic SchooZs,
as measured by the McKeZdin Math EVaZuation CheckZist.

Data in Table 13 Indicate the initial.level and end-of-yea level

for grade 2 pupils on the McReldin Math Evaluation Checklist. These data

show an average gain of 1.04 years'.

Therefore, the objective was met.

TABLE 13

PUPIL PROGRESS IN MATHEMATICS--SECOND GRADE

In End-of-Year Level
III IV V VI VII

7111PF

II

I I I

IV

V

4 7

16;

p ,

1

.....0

0'

0.

1

8

37

. 5

12

0

14

.10

2

22

0

14

23

14

25

0

6

14

15

14
.-

'52

2

Q

0'

1

1

9

4
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13. Third' grade-Title I students,,upoh completion of the eighth.sehool
mOnth, will display cognitive behavior pertaining to mathematics

4* 'skills.% as 'evidenced by an advance, on the average, of one level
on the ContinuoUs Progress Mathematics Curriculum for Chatta0oga
Publie'Sehools, as'imeasured by, the MeKeldin Math Evaluation Check-
list.

,0-

Data in Table 14. indical the initial level and end-of-year level

:for a sample of grade-3 pupils. Rese datawere obtained from usable,

..

teacher-supplied data oft computational skills; These sample data repre-.
, .,.

e .

.

. '., ;,-,

dented data froth across the" gchool system. Thesd data show an aVerage

*
gain Or7.2.4

a

Therefore, the objective was met.

A TABLE 14

o

10DPIL PROGRESS IN MATHEMATICS--THIRD.GRADE
.°

41,

,Initigl
.Level

End-Of-Year Level, ,

IV, V 'VI VII VIII ,o IX. 'X XI
...

. II, 0. 1 0 0 ..0'. 0 0 6

,.....
III 0 0 0, 0 0 0 0

Iii . 1 1 2 0

-,

.0

0 0

1 4 1 0 O. 1 0

44

VI 0 0 5. 1
,

2

VII 0 0 0 ' 0 0 2 1.5. 3

VIII 0 0 0 o. r..,: 1 1

IX VI. 0 0 ... 1 0

,

/
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14. Upon comptetion oi the eighth 4choot'month, a Aampte o
gnade Titte I 4tudent4 witt demon4ticate apptiCatioe o6 Outa- ;
tionat 402,i114 in mathematic4 4 attaining an tme4a9 e gain' o6 4i2

months, (gtade equivatent), 0.meazuted bli,tie'Cati6olimitt Achieve-

ment Teat (Levet 2 FOAM A) -'1* Mothematiza Compu:tation Sktb-Te4.t
(plte- pozt) .

'- Data in Table 15 shows the'iesults of. 91e prei-test and post-test
.

analysis for grade l pupil doa on a,elected mathematics subtests
-

af the

,i. California Achievement Tese This table proVies id,szil showilig a change
- .

- -, '-score for the , computftion 'siibtest of 0.77 ,Yeaiti"
,

.:With''a mean,

P : ,, ,

. .

.,.
of 2.87 and a post-test mean of 1.06. Additional:. analys-,7-. .--A-

,4J ese
;,. ,-, - ,

er- data Show 74.6 percent (507) pupils scOre4,i30:liti.,nf 0.50 .or greater,
`..,'"-jef.--'';''$''::-; .: .

_ .

while 25.4 percent (173) ed less than:70'..;50' *§.AZ;i3 g.a.in .

. .
. . , -,..:.e: : ,,--P :

,

Based on the anticipated gain' offat.30t.siOdec#:*ote than 30 percent ,
,. ,v,

of the pupils gafning morthan 0:'50 :y.e44s ;;Ithe'Obj Active :was mgt.. fo

-

.; T1BLE 15 \

MEANS, STANDARO,DEVIAOONS, CHAN4 -(CORES AND NUMBER OF
OBSERVATIONS ..'OR 'MATHEMATICS SCORS-ON '4ELECTED pUBTESTS

OF THE CALIFORNItAOIEVEMENT- TEST FO4`,.G.RADE 4' TITLE I PUPILS

7

CHANGE:
STD. DV/. PRE TO POST NUMBER OF OBS.

.

,
4.4

f.

C-

Math Computationa

Pre-Test
Post-Test

Math Concepts and
Prob/em Solving
c

Pre-Tesi
Post-Test

2.87
3.06

2.87
3.55

1

--

0.97
1.44

\

1.38
1.74

,

0.77

,..

0.82

'

1

594

598

.f
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'15: Upon comp2etion.o6 e eighth schogi montAfra sante o6 ifounth-

-oade Titte 1 4uden.4 wite disptay comptehension'ketated to

mathematica.concepts by ,attaining an avenage gain olf six months

(oade equivatent), a4 measuted by the Cati6o4n4L Achievement

Tut (Leyee 2 FOAM A) - Mathematics Concepts Saff-Tut (pte- po4t).

DatSinzTable 15(page 76)'shows the results of the Mathematics

Concepts and Problei Solving subtest for grade 4 pupils. These data

shbw a change.score ok 0.$2 years with a pre-test, mean of 2.87 and a

post-test mean of 3.55. Additional analysis of these data show 69.6,f

percent (416) pupils made gains in exCiOrr the desired 0.50 years
-

gain.

Based on these data, this objeCtive,was met.

-r

77

.41k

-As
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ta-

16. Upon comptetion o 'the eighth 4ehoot month, a 4grOte ol4 lioulah-

gnade Titte I 4 tudent4 witt demon4tAate appZication o mathematie4

pubtem zotving by .zcoking an avenage gain o zix vonth4 (gnade

equiva2ent)1 az meazuted by the ,Cati6o4nia Achievement Tezt (Levet 2

FOAM A) - Mathem FAO bikm4 Sub-Te4t.
.)4S)

These data are covered as part of the previous iubtest.

I

86,
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1 Upon comOtetion o the eighth schoot month, a sampte o sixth-
gnade Titte I students witt demonstute apgication oi computa-
tionat skitts in mat4gma2ie4 by attiLning.aq_aumagewin
months (gAade tquivattnt), az measunecl. kyAkCed4410Axia Achieve-
ment Test (Levet 3 FOAM A) - Mathematics qoppittattint Sub-Tut:
(pu..: post).

DdiitOn Table 16 presents the means, standard deviationi, change

scores dnd number of observations for sefec'ted mathematic& subtests,of
.

AlualCalifOrnia.Achievement Test for grade 6 Title I pupils. 'These,data

show that a Change score of 1.10 years was recorded on Mathematicd

utatiOn Subtest for grade 6 Title I pupils. The pre-iest mean score
\

'was 4.18 anid 'the post-test Mean sCore wa& 5.27. Additional
-

.indiCa Aldt-146 percent,(506) of'the rospondents scored

Tethi subt4L:: /
,

tthow this Objective was met.

Of

TABLE 16

analyses

0.50 years

#NDORD'DEVIA ON*HANGE SCORES AND NUMBER OF:OBSERVATIO14\
ATqL MATH TICS SCORES ON SELECTED SUBTEST
-0AL1PORNIA ACHIEVEMENT TEST FOR GRADE 6 TITLE I PUPILS

Pp

CHANGE:
: PRE TO POST NUMBER OF OBS.

oos

8 7

680

656



Upon comptetion o6
gude'Titte I atude:
t4 mathematiez con p

,monthz (oade eq
merit Teat CLevet 3
Saving &eat (f,r__

=44Oot month, a Zampte ch
dembnatnate compuhvion ketated

-attaining an avenage gain 46 4.a
az meazuted by the Cati6oknia Achieve-'
Wahematicz Conceptz 'and Pkobtem

ozt).

.DIpa in Table 16 (page,79) provides'information On the Mathematics
,

Concepts and'Problem Solving Subtest for grade 6 Title I pupils.on.the

California Achievement Test. These data show the Mathematics Concepts

and Problem Solving gain score to be 0.97 years with a pre-test mean of

4.0g and a Post-test mean, of 5.01. These data also indicated that669.2

percent (454) of the respondents scored greater thin% 0.50 years gain on

this particular subtest.
T7

Tge results ofthetie data'analyses indicate dill:3 object** was

met.

s s

\
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Upon comptetion o6 the:eighth Achoot month; a ampte o 4.i.x.t.h-
gAtcd% Tate. I 4tude.nt.6 wite dispeay apptication o6 pnobtem 40tving.
in mathematics by attaining an aveicag e . 9ctin.c."O .six month.6 (pade.
equivatent ), CL6 mg.COLIked by the Cati6on.n.ia.Achi ev eme.nt Test L ev a 3
Foot A Ma-theniai.s Pho &terns Sub -Te2it .

These data ate cover d as a part of the previomOsubtest.

a

89



20. Upon eompeeti.on o6 the eighth 4ehoot month, a 40.mple o tfigh-
gAade Titte I ztudentz LU diaptay apptication o computiadhae
41Zit.e.4 in mathematicz by attaining an.avenage gain oti zix month4
(g4ade equivatent), az measulted by the Matoptitan Achievement
Tezt (Intmediate) Mathematicz Computation Sub-Te4t (pte- po4t).

82

.Data in Table 17.provi es the means, standard deviations, change

_

scores, and nuMber.of Observations for Mathematics scores on Metropolitan

Achievement Test for grade4 Title I pupils. These data4indicate that

the Mathematics Computation Subtest produced a gainacore of 0.91 years

for fifth grade pupils. This represented a pre-test mean of 3.96 and a

post-test mean of 4.85. 'Add 14 . nal analysis indicated that 60.5 percent

of the respondents (295) scored 0.50 years or greater on this subtest.

Based on these data this objectiVe was met.

,4V

TABLE 17

MEAN, STANDA&DEVIATIONS CHANGE SCORES AND NUMBER OF agERVATIONS
FORvMATHEMITICS.SCORES ON- THE METROPOLITAN.ACHIEVEMENT TEST

.49F FOR .GRADE 5!)tITLE I. PWLS

'1"-

CHANGE:

, STD.' - PRE TO POST MOM DF OBS.

-,
Math Compueations

Pre-Test
a:Post-Test

Math Concepts

c.

3.96 0.91 488

4.85

Pre-Test 3.56 0;7
Post-Test 144.41

Math Problem Solving

,Are-Test 3.54 0.85, 0.79 4iak.

Pak-Test 4.34 1.34

Total.Math

Pre-Test 3.61 0.79 0.84 500

Post-Test 4.46 1.22

!... Cr,
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21. Upon eomptetion o6 the eighth zehoot month, a 4ampte o6 6i6th-
gkade Titte I 4tudenti witt diotay comptehenzion tetated to
mathematiez concept4.by'attaining an avenage gain o6 zix monthz
(gAade equivatent), az mea4urted by the Mettopotitan Achievement
Tut (Intermediate) - Mathematic4 Concept4 Sub-Te4t (Ione- po4i).

Data in Table 17 (page 82) hows the Mdthematics Concept Subtest

of the Metropolitan Achievement Test for Grade15 Title fpupila produced
.

a gain score of .85 years. ThATre-testmitvwas 3.56 and the pOeit-test
L

mean was 4.41. Additional analyses of thaseAata show-57.4 percent (278)

of the respondents scored 0.50 years gain or greater.

Based on theantiCipste4 gain of 0.50 years growth and more than 50

W'
percent of the population scoting 0.50 years or better, this objective

was met.

91. "1.
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22. Upon comptetton o the eighth 4ehoot month, a Aampte lo6 iii4th-

-ghade Titee I atudentlipat diaplay application oti pAobtem
.aotving in mathematidWby attaining an aveAage gain oiS 4a month4
(gicade equivatentaa mea4uAed by the MetAopotitan Achievement
Teat (Inthmectiate) - Mathemati,c6 PAobtem Sotving Sub-Teat.

Mathematics Problem Solving Subtest data, appearing in. Table 17

(page 82), indicatilla gain'Score or change value of 0.79 years for

Title f fifth grade pupils: The pre-test mean was. 3.54 and the post-test

mean was 4.34. Additional analyses of these data indicated that 50.4

percent of the respondents stored 0.50 years or greater-on this particular

subtest. Based on these resats this objective wis met.

4.. .

4

2

:441

n.7

,
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23., .Upon comptaton ol5 the eighth schoot month, a'sampte olf Titte 1
Atudenta (gkade4 1-6) witt disptay a vatue oPset6 as evidenced
by a positive change on 10 pekcent o6 the item appealang on the
Ray Set6-Image Checklist Revi6ed (pke- po&t).

Data in Table 18 to 23 presents the results of.the Self-Image

Checklist. These tables present data on the number of pupils responding
, 0

''yes" to the pre-test and the-n4rer Of pupils responding "Yes" to post-

test.- The .absolute increase of "yes" responses was chosen as the measure

of increase. The tables provide an indication by grade level of increase

or decrease in responses to the items.

These data show only selected instances where the change_represented

:.,411 increase of 10 percent as,called for in the objective. Grade 2 data

YOrovide4, the largest numlyer of items meeiing the anticiOated increase,

while gradeel#a provided the lowest number of positive changes on the

IP
Self-Image Checklist.

d-

.
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, TABLE 18

Pre-test and Post-test Positive Responses
and Change Scores for the Self-Image Checklist

for Grade 1 Pupils

ITEM

5 - =

86

PRE YES POST YES INCREASE >1011

1. I feel left out of things in class. 49 56.

2. I am an important person to my classmates. 90 77

3. My classmates like me.

4. I find it easy to get along with my
classmates.

S. I often know the answer before the rest of

the class.

6. I feel gbod about_my,school work.

7. I get scared when I'm called on in

Jclass.

8. I get my work done.on time.

t.
9. It rs easy for me to stand up in front

of the class and tell them something.

10. I do my school work withOut being told

more tfian once.

11. I usuallmApe to go to school:-

12. When school work is hard, I usually
give up.

13. Most kids are smarter than I am.

14. 1 find it hard to talk to .classma

lg. Most of Ty best friends are in th

16. ',I have trouble learning.

17; I usual9.y understand a story the first

time I tead it.

18. I can figure things out far myself'.

19. I like the kids in this class vqry much.

1N
I like to start work 0 nilk things.

:=

93 90

51 .46

)

77 83
a

SO 79

84-

99

58

82

39

-3

-2

-17

-19

53, 56 3

47 51 4

88 '87 -1

c4

64
5?.,...

V75

101 6 '101

113 102

-4

.0

-
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1.

2.

3.

A.

\s5.

6.

7.

8.

9.

10.

11.

TABLE 19

Pre-test and Post-test Positive Responses
and Change Scorci for the Self-Image Clecklist

-for Grade 2 Pupils

87.

ITEM

= =

PRE.YES _POST YES INCREASE '10%

I feel left out 'of things in class.

I am an important person to my claismates.

My classmates like me.

I find it easy to ge along with my

classmates,
t Y,

I often knowthe answer before the rest of

the class.

I feel good about my school,work.

Ii:::_scared when I'm called.on in

I get my work done on time.

It is easy for me to stand up in front

of the class and tell them something.

I do my school work without being told

more than once.

I usually like to go to school.

.

When school work is hard,, I usually

give up:\

Most kids are smarter than I-am.

I find it hard to talk to classmates.

Most of my best friends are in this class.

have trouble learning.

usually underst a story the first

time I read it,

I can fig, thihgs out for myself.

,orro
I like _the-Aldrs in this olass very much.

I likp 0-itart3prork on ncw things:
, ,

y 'Y14

.

-

46

74

84

76

62

83

63

45

71

91

43

4 63

46

91

74

96

\100

h37
75

97

78

46

92

73

82

68*.

.87

40

66,

35
%

82

53

84

85

.94

102

0

f

-9

1

13.

2

-16

9

7

10

-3

fp -.

-3

3

-11

-9

2

1

11

-2

2



TABLE 20

Pre-test and Post-test Positive Responses . 88

and Change Scores:for the Sclf"-Image Checklist

for 'Grade 3 Pupils
= = =a ====ft-=---=

11RE YES POST YES INCREASE >10% .

1. I feel left out of things in class.

2. I am an important person to my classmates.'

3. My classmates like me.
A

4. I find it-easy to get along,with my

40 31

81 i( 84

99 100

94

-9

3

91 -3"

classmates.

5. I often know the answer before the rest of

the class.

6. I feel-good about my ,school work.

7. I set scared when I'm called on in

class.

8. I get4ply work done on time.

9. It is easy for me 'to-stand up in front

of the class and tell them something.
40

10. I do my school work without being told

more than once.

15.

17.

18.

19.

20.

46 -4

_Uusually like to go to school.

,

100

42:'

69

44

89

60

88

100

111 '

When school work is hard, I usually
give up.

Most kids are smarter tban I am.

I find it hard to talk to classmates.

Most of ink besyfriends are in this class.

I have trouble learning.
m

I usually understand a story the Airst

time I read it.
f411

I can figure things out for myself.

I like the kids in this class very much.

I. like,to stArt work'on new things. ---.

74

95

73

sr 1

3

-10

-4

-9

27. -17

99 -10

43 -17

79

88

104

il0

= = = = =

6
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TABLE 21

Pre-test and Post-test Pos,itive Responses
and Change Scores for the Self-: mage Checklist

for Grade 4 Pupils

inm PRE YES

/

POST YtS

1. I feel left out of things ieclass: 33 22

am an imiportant person to my classmates. 69 -10

3.\ My classmates like me: 97 101

4. I find it easy to get along, with my
classmates..

,

S. I often know the answer befere.the rest of.)1

the cjass. 5e) .

79

.49-

85

32

a

6. I leel jood 'bout my school work.
.

7: I get S'eared when I'm'called on in
olass.

7

8: -I jet my work done on time..

It'is-easy for me to stand up in front
of the class and tell them semething.,

..

10. I do my school'work without being told

more than once.

11. I usually like to go to.school:

12. When school wdik is hard, Pusually
, -

give up.

13. Most kids are smarter than I am.

14. I find it hard to talk to classmates.

15. Most of my beit frielids are in thil.class.

/16
I have irouble learning.

17. I usually aderstand a story thefirst
time I read it.

18. I can figure things out for myself.

19. Mike the kids in th\i 3S very wch.

26: I like to start work on.new things.

, 164.

34

68

75

70

92

28

76.,

37

87

51

84

86

86

106.

011.

. 96

31-

63

, 59

73

86

- 37

76 A

29.

90

49
. .

67

78

92

109,

.INdlEASE

89

========
et

W

.-19

4

6

-17

/
4

-5

-16

3

-6

'

-17

-8

6

4.



TABLE 22

Pre-test and Post-'test Pesitive Responses e, 90

and Change Scores for.the Self-Image Checklist,

for Grade ./Pupils

ITEM, PRE YES

.1-
I feel, left Out of things in class., ....., 32

/

2. / am an important person vto nor classmates. 41

, r

3,0eMy tes lik me.classmae
.

. 93,

)

,4. I find it,easy to get along with my . 82
Ar

. classmates.

5. I ofttinanow.the ansiger before the rest .0g.

e clast. ,

I feel good aboa my schoo,1 work. 96

7. I get scared when Pp called on in '41

,class.

8. I get my work done n time. 61

9. It is 'easy-for me to-'stand up in front

of the class and tell them'something.

10. 'I do my school work without bei 'told 72
more than once.

°

1
11. I usually like to go to schoql. 103P

o-
12. When sc I work is hard, I usually .35

give

;

posT YES

=========
.

INCREASE

21 -11

58 ,
17

, 44, 99 6

86 4

-3

\
10 6

-9

.

i

13. w.Most kids are smarter than I am. ,

14. I find it hard to talk to classmates. 37 6

1"-

15. Most' of,my best friends 'are in this class. 86
e-

16. I have trouble learning. 53

17. I usually understand a story the firs,r 63
time I read it. ;

95 88

18. r can figux,e things out fol. myself. 73

19. I like the kids in this class very much. 93

20, I like to start work on new things. 109

=, .
===

.
25

74

4

-10

11
't' 4

X

"



TABLE 23

Pre-test and Post-test Positive Responses
-and Change Scores for the Self-Image Checklist

for Grade6 Pupils

-

.ge.4
:PRE YES

1. 1 feel left out of..,,tbings in class.

2. I am an important pe5son to my classmates.

Ny classmates like me.

4. t find'it easy, to get along with my
classmateg.

, k

S. I oftenAndW the answer before the rest of
.

*.the class.
. . Cr

.e6. ,I,feel good about my sdhool work.

. .

...,

I. ,I get scared when I'm called on in

---class.

8. I get my work done on time.

9. It is easy'for.me to stand up in front
of the class and tell them something.

I do my school work without eing told

morp than once.

11. I usuallV like'to go to school.

12. When school wo# is hard, I usually
give up.

15. MoSt.kids are smarter than I am.

14. I find it hard to talk to classmates.
,N

15. Most of my best friends'are in this class.

16. I havee trouble learning.
8,

17. 1 u ually uriderstand a story.the first

tim Iare d it.

0

32,

53

115

103
,

42:

129

59

95

58

81

i31

37

97

29

102

69

'88'

18. I can f. fire things out for *self.
99

19. I like the kiis in this class very much.
9 18

"C._

20. I like to ,tart work on new things.

EIAz.

142-

7

01

===

POST YES INCREASE
,

38

47 -6

110 .5

110 7

52 10 x

116 \ -13

52 -7

63 5

4

114

102

37

1 (2-'

-17

0

5

X/

0

55 -14

.

87,

114.

90

03 5 '

136 76
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24. Upon eomptetion oic theeighth 4dhOot month, a 4ampte oic Titte 1.

4tudent6, 4gnade4 1-6J mitt demon4tAate a vatue towaiLd 4e2i-
d4ected,behavion in'the Zeanning,04oces4 and 4oc,i.02 "4etingo6
the 4choot, a4 mea4ated by the Ray Pertiokmanee Scate (Revi4ed),
4houtinj.'a 10 peuent incneasein totat ACO/Le: (p4e-po4t). ! ,

Méané, standard deviations, number of observations and change.

-

scores for pre-teseand 'post-test results on the.Perforbance Scale for

the iotal populativ and for,each grade ard'presented fri Table 24. The
f

Per6rdance Scale was Administered to randomly selected pupils across the

systeM. PrOvision was made for selection from all giades and from all

types of,schools. Only matChed data (pre and post) were used in-the

final analysis.

i

These data show a change of 2.44 for the total population and
,

chang s of 2.64 .0, 2.00, 1.03, 3.09 and 1.61,for grades 1-6. In

eaCjanlysis the change was positive, but in no instance did.the gain
,.-

.

. . .

reach the desired 10 percent inciease in total scve. .-

. % .
4

, Therefore, this objective was nbt:met.

6

1 0 0

t:

92

4 z



TABLE 24

MEANS, ST- 11..1 DEVIATION, CHANGE-SCORB AND
NUMBER OF OBSERVATIONS FOR RESULTS OF

PERFoRMANCE SCALE FOR TOTAL POPULATION AND'BY GRADE

OF'

Gto p Mean Std. Dev. Number

Pre-test
,4Post-test.

Grade 1

37.75
49..19

, 9.69
,10.21

138

Pre-test 36.68 10.28. 19

Post-test 39%32 11.60 19

Grade 2

Pre-test 35.40 8.16 25

Post-te st
,

38.80 11.99 25

Grade 3.

Pre-test 39.30 8.49 23

Post=test 41:30 9.74 23

.Grade.4

Pre-test
Post-test

37.79
39.42 -

10,64
9 . 48

14
19"

Grade 5

Pre-test 3.7g0 8.92 24

Post-test 41.08 8-.78 - 24

Grade 6

Pre-test 39.25 11.61 ___ .28

Post-test 40.86 , 10.20 28

93

Change Score

2.44

2.64

3.40

2.00

1.63

3.09

1.61
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ADDITIONAL ANALYSES

Composite Reading Analysis

The data for the composite analysis of reading scores from all

grades (1-6) in the Chattanooga hiblic'Schools' Continuous hvgress

Reading atiwiczaum axe presented in Table 25. These data show the

.results of.0e6 total Year's effort for all Title I schools and indicate

only 38 pnPils from a grand total ok 1,913 wereplaced.at a lower posi-

tion in the curriculum at the eed of the.year than at

. the year.

the beginning of.

The data are presented with-initial ppacement down the left side

of the table_and final placement across the.top of the figure. These

data show,for example, that 57 pupils Who

initial placement reMained at that level.
r .

that,144 pupils progressed from Level I tor.
102 progressed from Level Ito Level III, 55Airogres9ed from Level I to

Levell IV, seven Progressed from level I to Level V, and one progressed

were placed at Level I At"

AdditionallY, the data show

'Level II at finalplacement,

from L3yelI to Level VI. A second illuStration shows that one pupil

vas initially placed at Level IV.butswas lowered to Level II at final

evaluation.'
0 ,

'A detailed stildy of the table shows that all pupils to the 'right

of the heavy black line diagonally fram upper left tO lower:right on
\

the,chdrt progressed at least one level. Using data from the first

illustration:144 pupils who were at'Level I progressed one level.(to

4sLevel II) 102 pupils who were.at Level I progressed two levels (to

Level Iii), 35 pupils who were at Level I progressed three levels'4o
: .

. 94*- .



TABLE

4ITLE I READI G *GRAM

, PUPIL bISTRIBUTION BY READING L VEL

CYCLE REPOiT 1973-74 FOR GRADES 1 6 PUPILS

Beginning of

ycle Data End of Cxcle,Distrihuhon'of, Pupils b }feeding Levels .

No, Pupils

In'SChOol

End Of

t,cle

Enrollment

Change

Ddring.

C.cle

cl,e1

Numher

T iils 'I II III IV V VI VII VIII IX X XI

111a
II41

406

o
En
Mil

1Q2'

.19

11111111111111111111
84 29

58

N
111

69

z

16

40

INN
111111

9, 5

EMI
IMMIMII
EMIR'

u

-25. 274

,

265'

,,,...
.11.111

,
21 19

IV 299 , Ji
4 82

V '261. . i

,

32 52 78 46 20 1 234 -27

11
vn

146

166

lillirallin,
'EINE=

1111111111.1111

23 ' MM.
." 1111111111111111111111111b

eam imm
MINIMINII

111111.11111.111E1

278 21; 180 ' n 201

43m

99:

136 MI

0.4 mimaamm
p.mamamium
mg 48

KIMIIMIMIMIOIMIEIMIMIEIIIIIMIittibution

Of kits I

Eqd of C cle,,
4

'191 -239

103

104



Ley '; seven pupilswWwere at Level I progressed four levels (to

4Level' 4nd one pupil who wae at Level I progressed five levels.(to

Level VI).

96',

Additional data shows the numbers ef pupils in each levek at the end

ofthe yearnd.the enrollment changes during the year.a

Data,in Table 26 shows the pupil diStribution by grade by reading

curriculum level for the full xear. Tables 27 through 29 providedthe pupil

cyCle evaluation for grades 4; 5, mnd 6. Data for grades 1, 2, and 3 appear

in the perforMance Ajectives section and these additional data are offered,

, .

to complete the tota;.picture of CPAC' material.
V,

The average gain for' all pupils was 1.7 levels. 'Grade 4.pupils

-gained 1.7 levels,'grade 5 Pupils gained 1.8.1evels, and grade 6 pupils

galmed 1,5 leveis(

:4

Other-Standardized Te t Results

1

,

s'Datalin Table 0 presents the MI4ps, standard deviatiens; change

scores, and nuMber of-observations foeneading-and mathemaiitaacores.on

Selected subtsts of the Californi4chievement Test for grade 2 Title I

th 1

pupils. These.data show that in the second-grade results the Reading

Vocabularyeubtest lioduced a Change of'0.91' months; the Reading Camprb-

-hension subtre produced a change ot 0.76 months; ihe Math Compurgfil4

subtest produced a change of 0.82 monthsrand the Meth Concepts and

/".

Problem Solv ng subtest produced a change of 0.82 months. Theee data

indicate that the Reading Vocabulary and Math Computations test ere

approxivately 0.4 of the year aboye the'anticipate crease of 0

months, while the Reading Comp ehensiOn a d. th Con6pts and Problem Solv-

ng results indicated a gain of pproximely 0.3 of one rear. All of

'these gain seores-prOduced result which were above keanticipatedO.5

4 ao



TABLE 26"

TITLE, I READING PROGRAM

PUPIL DISTRIBUTION BE READING LEVBL ,

CYCLE REPORT:1973-74 FOR GRADES 1-6 PUPILS ,

'ckss ed

qtade

liuribet

Pupils,.

Poll Distiibution.b ReSin Currftulum Lelrels ,

.

II III IV 1111 VII VIII IX 71

34.8 49 134

i

105 N.,54
i

.

.

263 7 23 61 .- 8 -4,0 2 i

.

,

224

. .

1 3 33 54. 38'

,,

26 9 33

.

t342 1 1 13. 38 51

''''''-'7'...

5 22 , .49

62

47

66 48 42 20 ..!

'164 . 12 24. 53 86 49

372 1 5 12 25 43 50 66 62 82

1913

,

58

..

174 222 278 . 210 180. 175 201 131 P.n.,.
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A
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TAciliE 27'

'
r) TITiE I READING PROGRAM :-

'PUPIL bIsIRIBuTroN Br ' 1 ING' LEVEL,, .

r CYCLE REPORT 19?3 -.74 ,,,POR G'.1E 4 PUPILS

9

eginning of
k,..

C.cle'Data

. P."---..T,,-----
:

, 1 .
' , , 'i , ,,' .

End of I, cle lithdution of'14. ic b 'eadin. Levels ,

a, 'Pupils

In.4:6Oo1

im011ment,

,Clinge .

Dtiring

6fle.
Leviq

'.Ngmber

roils I ,II y 1 i

,

iv .1 111 . III' VIII tx X

End Of

Cycle

.

.

,..,............------
.

,

.

38._....z..11_,._.*I 1, 4 , .i 12

,

.
,

, ,

.

.
_ .

V

1

'0 1

V

o

4

14 '

-

I oe4

Vr/ 78 b 'Wmorro.0mws,'

4

F 2 '1.18 , 37 ''..;,.........,1 1.........................j1.
.

15

38

16

- 7. ,

. 6
VI,

i

44

,

'' * .1_,....11......Ji....,...3

,,.

IlL.:.....2........................."...........4.....:_...........21.......11,Lii_..................:....3L....z.9.-:.

VIII

1.11m1oNVIMMornoMI.~vxmo44.ml..14.1

P .

19
,3 .

.1'..: 24
N .

.

20' 21 i .: ..3..L.

,

.

Distributio

Oi rupils

En! ci Cyd 1

to

13 38 66 48 42 20 42 . ts

10-8
10

,



,

TABIti 28 . r ,
If ,

. TITLE I READING4PROGRAli

. PUPIL DISTRIBUTION BY READING LEVEL

*CYCLE'REPOIT 1973.74 POR GRADE 5 PUPIiS

I

.

Begiming of

Cycle Data

w --T*-7r-'":--T---T"
. End,of cle Distribution of P11410 Readin:.Levels

0, .

1

4

1

N, *, NA IsTralmcnt.

In Saóol 'Change

DitIng

fele
t

L6e1

Nuder

l'u Lls I II

,

III

,

V.

\.

V VI

404

VII VIII IX

**'

I 'I XI

End Of:.

cle

I 3.

.

.

, ,

II .21 5

,

3

III 51

.

4 3 11 17 9

, , )
47 -

IV 74' 1 6 23 2 4 / 5

,

MIMI'
40 2 2 I

60 1 1 1 133 18 2 1

VII 74v

i

,

-

VIII

*..

52

i. .

1 i 16 27 1 65 7

IX

.

20

, .

,

t

Akr 4. 1. 5 16 - k

11

,

I 3 .$

XI 3

.

i, ) .

.
.

!v

.

Distributiqp

Oi pupils

End o! cle '12 5 °

,

49

7-.X

,

,

.

,

, -

110



, /TABLE 29

TITLE I PKbG

PUPIL DISTRTBUTId BY ING'

CYCLE REPORT 1973-74 'FOR RADE 6 PePILS

)eiming,of
Cxcle Data

2 ;

. 1
,End .4 Cycle Distribution oflupils.b Reatlin Leve li '.

No. Pupils

IniSchOol

Enrollment,
0

OAT
During

' tycle
'Leve,L

u'..-ber,

'Pupil's /i
,

:.II
.

III'
`,

IV V I
.

I .V111 IX K XI

Erp Of

Cyan

/
1 /

4

i ,
1

t

, 1

, ,
.

.
13, ', - 2

III 20

4
,

i.1

.
, .

.,, .
.

7, 3 12

8

.

12

.,

7 9 6, J
.

56

34 , ,

,

,

,

,

''
4

8

22 6

17 19 2

.
3) 1

46
48

VIII '4,6_

. .,

, 26:1 J6 1

0
,

43

X 101 " 9 42 28 Af 79 22

34 , 34 3_

1.1.__a;,..___,..r......______h____19....'....2.....ii.
igtvlbution
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TABLE 30

MEANS, STANDARD, bEVI4TIONS ; CHANGE SCORES, AND NUMBER OF

-t OBSERVATIONS FOR ADINGI,AND MATHEMATICS SCORES ON

SELECTED SUBTEWS CRAM CALIFORNIA ACHIEVEMENT
TEST FOR'GRAIDe2 TITLE I PUPILS

I.

Subject

Reading VoCabulary

Pretest
posttest'

Reiding Comprehension
/

Pretest
Posttest

Math ComputatiOns

Prefest
Posttest

Math Concepts and
Problem Solving

Fretese .

Posttest

sc.
C.

AY-

101

Mean
Standard
Deviation.

qiange
Pre to Post-

Number of.
Observ4tions

- .

1.19 0.76 0.91 377 e

2.09 0.96

1.30 081 4r 0.76 350

NN,2.04 1.04

1.23 , 0.70c 0.92 ' 352

2,16 0.81

1.34 , 0.85 0.82 367

2.18 1.02

c.
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years, 61.4 percent cl the Reading 1.., prehension respondents stored gre er
,

,-. A',.

iled Athan 0,5 yeers, while 72.2/percent of the pupils for whom data were c

on Math Computation scored greater than 0.5 years, and 67.3 percent of tie

0
Math_Concepts and Prohlem'Solving pupil respondents indicated a gain sco

of greater than 0.5. When'coupled with the material from theibhattanoog

Continuous ProgresS Reading Program, th-anticipated gain of 0.5 Years for.

(

Tit1e I second grade pupils was att)aineth

Data in Table 31 Iresents similar results for grade 3 Title
A 4

In this case, Reading V abulary change ,s o was 0.83 years; for Reading

4Comprehension,-.0. ears; for Math'Computation, 0.96 years;,snd for Math'
A -

Concepts and Problem Solviig,-0.94 Years. In each case, the, anticipated,:

wits exceeded by .30 to 40 years. These...gains indicate that,the program4

producing results which are better than those which could hAVe peen antici-'

pated at prOgiam inception time. An additional analysis shows that 63.8

percent of the respondents of Reading' Vocabulary Test scored 0.1'years or
4

61.0 percent of the respondenti-to the Reading Comprehension T6t.scored O.

years cie-tiore; 71.6 percent of the respofidentAo.the Math ComPuation subtle t

scored 0.5 years or morel; and 72.4 percent of the respondents tO4the'Math

Concepts and Problem Solving s'i.ibtest scored greater than 0.5 years.
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TABLE 31

MEANS, STANDARD bEVIATIONS,iFHANGE-SCOASS,4AND NUMBER OF
OBSERVATIONS FOR READING AND MATHEMATICESCORES ON

SELECTED SUBTESTS OF tHE CALIFORNIA ACHIEVEMENT.
'TEST FOR GRADE 3 TITLE I PUPILS

103

$,

Pretest
Posttest

CoMprehension

Pr e t\A
Posttet

Math Camputafions
/1

Pretest
Posttest

Math Col4tpts and
Problem Solving

Pretest
Posttest

Mean
Standard '. .Change Number of
Deviation Pre-

.
to Po ObservOions

-

1.71' 1.12
2.55 1.37

1.92
2.78

1.93
2.89

0.40
.1.42

0.82
0.94

r
1.91 /1.12
2.87 1.32

0.83

0.85

'31.5
Ce

Nj

0:06 320

0.94

io=
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Supportive Services

Healt Services, The TitLet nurses visited the Title I schools on

a regular-basis during the school year. Referrals were received-from each

school. Referrals were analyzed in terms of medical, dental, vision, and

hearing data. Table 32 follows, showing the results of the year's activities.

.\

TABLF-4-2
a

_SOURCE AND NUMBER OF PUPILS REFERRED FOR SPECIAL HEALTH-CARE

a

SCHOOL MED AL DENTAL ' VISIQN HEARING

Avondale ,
im

1 6 0

Bell 18 0 5 2

Carpenter 52=, 1 13 0

Garber 36 1 .11 0

Henry * 31 2 8 t 0
Highland Park 27 2 9 0

Howard ;.. 25 0 2 0

Orchard Knob 123 14 23 0

Piney Woods 20 1 4 5

Ridgedale 16 0 2 0

Trotter 5 1 ._2. t IV 0

TOTAL: 362 . ,7 23 .86 7

,

Mere than 1,800 children were been by Health Service personnel in

the schools, with some being seen several times. Vision failures were

screened and the 1972-73 vision failures were.followedup and t ncomplfte

° cases were handled. Detailed information on the vision test results an

pupil dispbsition is available in the Title I office.
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Parent Involvement' Program

The Title 14:Parent Involvement Specialist workd throughout the

-

Near to implement the parent phase of the mogram through individual-

school and city-wide Livities. Local pAC teetinkq were held in,each

school tihipughout the,school year and the Policy, Adviejory.Counci1 met

monthly, October through August.
. r

Parent involvement in local PAC aCtivities involved 553parehts

while city-wide activities involved 416 parents.

for parents incluaed:

Attendanceat sChool board meetings.

2. -Sesame.Strdet'Workshops.

3. Lea ership Workshops.

4. Parent Effectiveness Workshom.

5. Role Playing Cla

6. Sewing.Classes.

7. Nut tional Classes*

8: IReseaiCkwithRrock Candy

9. Consumer Education

10: Exercise Classes.

11. Boat Trip.

Workshops.

(

City,vide activi

The following table shows the involvement of eaCh'school in PAC

activities within the school.
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TABLE 33

INVOLVEMENT OF St70010 IN PAC, ACTeiVITIE14 WITHIN SCkOOLS

Orl

\

.1:06

School

Avondale

B41

Carpenter

Garber

Henry

Highland Park

Howard

Orchard Knob

Piney. Woods

Ridgedale (

Trotter

"Y.

I,zmbe of Times
Parents Attended Individual

_Meetings and/or ActivitiL Parent Attendance

99 15

ill 14e
113.

17 8

-0
272 23

398. 23

97 9

279 , '24

119 20

3012 22

76 7
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TABLE 34

RESPONSES TO SILENT READING

.,'PRETEST TO POSTTEST MEASURES

1

*2
3

6

7

8

9

9

4

-L.

:-

2

1

10

(

J 12 0

r f S

2
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Part."C" Project -- Special Student Study r
,

: -
4 #

:

\ .

The Title,I "C" Project was designed to provide: (1) a pilot.progtam of

apec)i 'Instruction in two target schools for'alelect group.of P.ile I
.,,,- :,

participants whoseachievement in reading:wad. determined, on the project

evaluatiollo to be the lowest ofyalr project.particiPants; sand .(2) to provi4e°_,.

telaia0Pitaff development aCtiliities,to 'upgrade both Staff leadershiR.,and.
. --

108

eacher,skills in the t aching of hard-cbrW remedial daded.*
D

1--.., f ,

.

Perfoimancesqlectives. (1) BY june 1, 1974, 60 percent'of the-Title I-

.

specikstudilatudents will display a knowledge bf oral reiding as eyidenced
.

.by a gain of.one test_lem.pre-.to.post1 teat st,006 On.the oral reading
, o

i!item of the Durrell Analysis of Redding Difficulty. '''(:2)_Dy June 1 .974,

`15
400 percent of th Title I sOecial study students will displaye'knoledge of

:Silent teading as evidenced bfa gainof one test leveltrom,pre-
0
to post-

, test scores'on the silenCreading item.ofthe.DUrrell AsofReadThg

. Difficulty, '''',,-

Data Anal -The data collected to evaluate these objedtives are

presented in tables 34 and 35. These data show the initial orRre-test place

.ment and th final or post-test placement for all partioiPants on.,:poth orald

and silent readingd. These.data results were substitutedsfor the-Durrell

Analysis.

Silent Reading. Thes ta show 40 of 47 or 85 percent.of the special

study pupils gained one or moWlevels on the Silent Reading measure. Addi-
A

tionally, 15 0-f-47 or 32 percent gained two levels. Therefore this objective

was met. ReSitreebf the pupil gains in silent reading is reflected in Table 34.

121



Oral Reading. These data show 41 of 47 or 87 percent of the special

. study pupils gained one or more levels on the Oral Redding measure. .These
_

data show 17 of 47 or 36 percent gaine& two lets'and 1 of.47 or 2 percent,

gained three levels. Therefore, this objective was met. Table 35 dhows these

1091

<4

data.

4,

Atir

122

-o



4
T6111.35

RESP4E3 TO OiALREADING.

PRE-TEST TO,POST-TEST MEASURES

-2 6 8 10

1

2

3

4

6

7

8

-9

10

1

3

2 3 1

a

-,-

I.
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